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ABSTRACT
A STUDY OF CROSS
-CULTRUAL COMMUNICATION,
ARABS AND AMERICANS:
PARADIGMS AND SKILLS
(September 1980)
Catherine Kano Kikoski, B.A.
,
American University of Beirut,
Lebanon, M.A.
,
Wesleyan University,
Ed.D., University of Massachusetts
Directed by: Professor Allen Ivey
In this research study we examined the cross-cultural communica-
tion modes of individuals in two different cultures: Middle Eastern
and American. This was accomplished on two levels: the theoretical
and the experimental.
Our theoretical foundation was based upon Kuhn’s concept of para-
digm: that there exists in every culture unconscious patterns of
communication which are deeply and unconsciously shared. The experi-
mental research approach was used to isolate the implicit structures of
communication behavior among Lebanese Arabs and Americans in order to
make explicit the implicit paradigm so as to enhance our understanding
of communication modes in these two cultures. Experimentally, this
study sought to isolate the effects of culture and gender on counseling
in the two cultures. Very specifically, we focused on two aspects of
interaction: (1) the identification of the problem; (2) counseling
skills utilized.
The subjects for this research were selected from two different
university student populations, one in the United States and the other
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in Labanon. All subjects viewed a series of six videotaped vignettes.
Each vignette portrayed a male or female role player presenting a prob-
lem in English. There were three themes to these problems: the indi-
vidual, the family, and work. Upon viewing each vignette subjects
responded in writing to the questions: "What do you think is the prob-
lem?" and "What would you say to this person?".
The data collected was rated by trained scorers according to two
scoring systems. The subjects’ responses to the first question were
scored as falling into one of four categories: individual focus, family
focus, social context focus and topic focus. The responses to the second
question were scored according to the skills of the Ivey Taxonomy. A
total of nine skills were utilized for the scoring.
Upon tabulation of the responses to the two questions it was found
that the individual focus (I), along with the skills of direction (D)
,
and expression of content (EC) accounted for the highest mean occurrence
of all foci and skills in our sample.
For the analysis of the results a two-way multivariate analysis was
used. We combined the three variables of I, D, and EC as the dependent
measures with culture and gender as the two factors or independent
measures for this analysis. The results of the multivariate analysis
test strongly supported the culture effect. In a general way these results
support our two hypotheses which have to do with the impact of culture
upon communication modes in helping situations. The univariate test for
the three variables I, D, and EC yielded a high significance for the I
focus. This strongly supports our first hypothesis which states that
Americans tend to perceive problems and identify them more from an
indi-
vi
vidual focus, whereas Arabs will tend to do so more from family,
social and topic foci. The univariate test for EC pointed to the exis-
tence of a trend, since the results were not significant, though much
higher than in the case of D. The trend can be explained by United
States subjects using this skill with much higher frequency than the
Lebanese Arab subjects. The univariate test for D did not yield any
significant results.
Implications for further research were discussed.
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CHAPTER I
INTRODUCTION
Preface
The purpose of this research is to study cross-cultural conununica-
tion styles through the vehicle of counseling. The responses of Lebanese
and American subjects to counseling situations will be compared. The
goal is to delineate the different communication modes reflective of
each culture.
Until recently, the primary focus in counseling research was upon
process and the individual: by process we mean the thrust toward iden-
tifying teachable and transferable skills to enhance the counselor's
effectiveness; the individual's "personal growth" and "self actualiza-
tion" were the ends of these skill-means. More recently a "globalizing"
trend has developed which takes more into account factors external to
the counseling process and the individual. Race and gender have become
the recent foci of research in the United States with the emergence of
the black and feminist movements (Berman, 1978; Katz, Glass and Cohen,
1973). The realization has grown that social and environmental factors
impact upon the individual and, therefore, upon the counseling process
as a whole. Researchers have begun to grapple with culture as a signi-
ficant factor in counseling (Ivey, 1977; Pedersen, Lonner and Draguns,
1976). The research and training which reflect these issues are only
the beginning.
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2Purpose
The heart of this thrust is aimed at identifying the necessary skills
for maximal communication with individuals, groups and cultures. These
communication skills, once identified, will be a clue to more effective
inter-cultural communication. The applicability of these findings could
have significant impact upon the development of the cross-cultural trend
within the field, and the teaching and training of such skills. The par-
ticular value of this research is that it seeks to enhance the under-
standing between two cultures, Arab and American, wherein the inherent
difficulty of communication is exactly matched by its contemporary
critical need.
Hypotheses
The goal of this research is to demonstrate the existence of basic
gender and cultural differences in the communication skills of Arabs
and Americans in helping situations. Our assumption here is that Leba-
nese Arabs tend to exhibit a great deal of compassion and empathy toward
their friends, and to be more deeply involved with them when these
friends are in need of support. More specifically, this support takes
the form of advice-giving, interpretation, and expression of content.
The first hypothesis is that Americans tend to perceive
a problem, and to identify it more from an individual
focus; whereas Arabs tend to do so more from a group
focus
.
The assumption here is that Americans are socialized to become
more independent and less involved in the affairs of others. On the
3other hand, Arabs are socialized to become more dependent, and more
involved in the affairs of others. It is more important for the Arab
to perceive himself as a member of a group than as an independent,
autonomous individual.
The second hypothesis is that Arabs are more likely to
use influencing skills while communicating, while Ameri-
cans are more likely to use attending skills in the same
circumstances. We expect Americans to be more independent
and therefore to have a lesser concern for the solution
of their friends’ problems. Arabs, therefore, would tend
to utilize more the influencing skills of advice-giving,
interpretation, expression of content, expression of
feelings, and self-disclosure; whereas Americans would tend
more to use the attending skills of questions, paraphrase,
and reflection of feeling.
The third hypothesis is that there exist differences be-
tween genders in similar helping situations. Arab females
are more likely than Arab males to engage in information
and advice-giving in a counseling situation. The Arab male,
while following a similar pattern, will use influencing
skills less. Similarly, we expect United States males and
females to differ in this area, though not to the same
extent as the Middle East male and female differ. While
a dichotomy between male and female socialization is present
in both cultures, the gap is wider in the Middle East and
narrower in the United States.
4Dissertation Overview
This dissertation is composed of six chapters, each of which
plays an integral part in the development of this study.
Chapter I begins with a proposed meta-theoretical framework for
the study of communication within and between cultures. Here we apply
the Kuhnian concept of paradigm to our work. This is followed by a
statement of hypotheses, and the dissertation overview in which we are
presently engaged.
Chapter II presents a review of the relevant literature from a
cross-cultural perspective. This chapter will treat the topics of cul-
ture, religion, childrearing practices, non-verbal communication, lan-
guage and values, and how each impacts upon the individual and his mode
of communication, particularly from the Middle Eastern perspective.
Chapter III briefly reviews the Ivey Taxonomy, and explores it from
a cross-cultural perspective.
Chapter IV is the methodology chapter: it presents the various
steps included in this research. Its three major sections include:
(1) the subjects who comprised the sample for this research; (2) the
various instruments through which results were derived; and (3) the pro-
cedures according to which the instruments were administered.
Chapter V presents the experimental results of this study with an
assessment of their meaning and implications.
Chapter VI provides a summary chapter of this study and its findings.
Paradigms
"Today research in parts of philosophy, psychology.
5tics
,
snd even art history, all converge to
suggest that the traditional paradigm is somehow
askew. That failure to fit is also made increasingly
apparent. ..."
Thomas Kuhn
Ever since his creation, man has always sought to understand him-
self and the world around him. By nature a social creature, perhaps
man’s most essential characteristic resides in his need and ability
to communicate with others.
In his respective cultures, man’s behavior must correspond to the
expectations and patterns of thoughts of the societies of which he is
a part. Hence the members of each society come to possess common
norms and attitudes, values, belief systems, or we1tanschauungen in
order to understand and explain the world and, furthermore, to provide
the framework for problem-solving action. The need for a coherent
world view resides in man's unconscious. Freud wrote:
By Weltanschauung, then, I mean the intellectual con-
struction which gives a unified solution for the problem
of our existence in virture of a comprehensive hypothesis,
a construction therefore in which no question is left
open, and in which everything we are interested in finds
a place. It is easy to see that the possession of such
a Weltanschauung is one of the ideal wishes of mankind.
Where one believes in such a thing, one feels secure in
life, one knows what one ought to strive after.
(Freud in Fodor, 1950, p. 199)
The concept of Weltanschauung has a global connotation in explain-
ing the impact and power of culture over time. It is relevant to men-
tion it at this point because it indicates the powerful, yet covert
way in which culture implicitly organizes collective though-C and action.
We are seeking to illustrate the depth and power of the organized
unconsciousness of societies. This is a global concept. But our con'
6cern here is less sweeping; we are studying interpersonal communica-
tion across cultures. However, we too feel that the thoughts and actions
of individuals in cultures are organized and channeled by patterns
which are implicit, not explicit. Hall, in his latest work. Beyond
Culture, calls man a "model-making organism par exellence." He speaks
of the impact of myths, philosophical systems and science to represent
"what the social scientist calls cognitive systems" (Hall, p. 13). He
further points out that, through these constructs, the individual can
better handle the enormous complexity of life, and judge their effective-
ness by how well it works, and can even make predictions about the
future. These cognitive systems arouse great emotional commitment:
Hall points out that humans have "fought and died" in their name. Some
are highly explicit, "while others are so much a part of life that they
are unavailable for analysis except under special circumstances" (Hall,
1977, p. 14).
However, our reading and reflection lead us to the conclusion that
a far more useful methodological construct here is that of paradigm.
We use this concept in the sense of Thomas Kuhn in his influential
book. The Structure of Scientific Revolution. In a world and discipline
striving for more of the exactness, replicability and predictability
that science has achieved, perhaps it is fitting that we draw and apply
this concept in this fashion.
Kuhn states that paradigms are shared belief systems which allow
the individuals in a community to view the world in common, to order it,
to act predictably and, therefore, to solve the problems it poses.
Paradigms are major theories which explain the world, provide the basis
for common action, and resolve major problems better than any other
approach.
A basic characteristic of any paradigm in use is that it "fits"
or explains a specific area of the natural world better than any other
approach. If it is effective in problem solving, the basic assumptions
of a paradigm become so common to scientists that they recede to the
unverbalized unconscious.
Science too is a culture. C.P. Snow pointed out the difficulty
scientists have in communicating across "cultural" boundaries with
their peers in the literary world. Even within their own culture
scientists have only slightly less difficulty in communicating across
disciplinary lines with each other. It is not just a question of vary-
ing informational content or factual bases; because they possess differ-
ent paradigms, scientists start from different unconscious premises
which makes communication difficult because of the implicitness involved.
Often, scientists are not fully aware of the impact of these implicit
paradigms until they try to communicate with a colleague in another
discipline and find that their assumed or implicit paradigm does not
"fit" (Snow, 1964).
What we are suggesting here is that, as science has paradigms
which permit or impede communication, so the same may be true of cul-
tures as well. If we utilize Kuhn's insights, we may be better able
to perceive and comprehend that which stands behind the communication
process. We may be better sensitized to see the fundamentals which
have long lay unseen, unconscious, and dormant.
It is through the process of socialization that the cultural para-
8digm is transmitted to succeeding generations. Such a concept becomes
very valuable to us when we try to understand the different modes of
communication implicit in each culture. For example, Hall speaks of
the shared consciousness, yet explicit power of "action chains": a
sequence of events in which two or more individuals participate (Hall,
1977, p. 141). Culture is full of action chains: the process and
sequence of hand—shaking is suggested by Hall as one action chain whose
genesis is embedded in what we term cultural paradigm; to snap such an
action chain may lead to explicit and even unfortunate consequences.
Each society has its own unique, cultural paradigm of communica-
tion. Arabs do communicate differently than Americans. The action
chains involved in their patterns of interaction vary from those of
Americans, and possess their own covert, singular structure. Each
society possesses its own paradigm of communication, although within
and beneath each cultural paradigm, there exist subcultural variations:
for example, Berman's work illustrates such variation between the commu-
nication patterns of blacks and whites, males and females in United
States society (Berman, 1978). Our assumption at this point is that
such variations exist as well in Arab society.
Our objective here is to pinpoint the implicit structure of commu-
nication behavior among Lebanese in order to make explicit the paradigm
that will enhance our understanding of the communication modes of Arabs.
In addition, we seek to compare and contrast this Arab communication
mode with that of the United States. Our endeavor here is to try to
isolate the bases and the components of these paradigms so that a more
systematic understanding of cross-cultural communication and its prob—
9lems can be achieved.
Within each coiranunication mode or culture the members are uncon-
sciously aware of the elements which comprise their respective para-
digm and effectively use it in individually varying degrees within
their own group. The problems arise when we cross cultures. We fre-
quently experience bewilderment, confusion and uncertainty at such
times because the communication paradigm we unconsciously know and have
acted effectively upon is suddenly called into question. All at once
we no longer "know” how to communicate; nor are we able to do so
effectively. Oberg describes this as "cultural shock" (Oberg, 1960);
Brein and David (1971) also speak of the same phenomenon. Thus, our
behavior which formerly was "natural" becomes labored due to its newly
conscious and explicit nature. We tend to operate consciously in new
settings, and unconsciously in old settings. In such a situation,
Kuhn expresses our frustration well in paradigmatic terms when he
writes: "we realize something has gone fundamentally wrong at a level
with which our paradigm does not permit us to deal" (Kuhn, 1970, p. 86).
Generally, before one can communicate effectively within a cul-
ture, one has to "understand" the larger cultural backdrop or gestalt.
Ruth Benedict has pointed out that the only way in which we can know
the significance of a selected detail of behavior is to lay it against
the backdrop of the motives, emotions and values that are character-
istic of that culture. The first endeavor is to study the living cul-
ture, to know its habits, its thoughts and the functions of its insti-
tutions (Benedict, 1961, pp. 46-47).
Therefore, our approach here is a holistic one to draw forth
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from Middle Eastern culture, to isolate and identify the critical
components of those implicit fundamentals which comprise the paradigm
of communication in that society. Our intent will be to make the
unconscious conscious, and the implicit explicit in order to under-
stand the working of the communication paradigm operating in that cul-
ture, and ultimately to compare it with its counterpart United States
paradigm. The intended outcome could be a gestalt change in the modes
of communication across cultures for those who interact with indivi-
duals outside their culture.
CHAPTER II
REVIEW OF THE LITERATURE: CROSS-CULTURAL PERSPECTIVE
Culture: The Middle East
In this chapter we shall begin to explore the elements of the
Middle Eastern culture which have an impact upon its communication para-
digm. To take a close look at Middle Eastern culture in general means
to examine in particular the specific impact of Islam upon behavior.
For Islam provides the major backdrop to an understanding of culture
in the Middle East. One of its most respected observers, Morroe Berger,
has written: "two pairs of concepts are essential to an understanding
of the Near East: the relationship between Islam and the Arabs, and
the joining between the secular and the religious realms in Islam"
(Berger, 1964, p. 20).
If we are to fully understand and apply Berger's insight to our
effort, we must understand Islam, first as it is, and second, in its
enduring and powerful impact on past and present everyday interactions
in Middle Eastern society.
The Westerner cannot perceive the role of Islam in the Middle East
as he does the role of Christianity today in Europe and the Americas.
While many of the fundamental impulses of Islam spring from the same
wellsprings as Judaism and Christianity, the configurations and impact
of Islam upon Middle Easterners is not only different in degree, but
different in kind. Perhaps the chief difference that the Westerner
should comprehend is that Islam still plays much the same central.
11
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multi-faceted and pervasive role in the Middle East today that Christi-
anity did in Europe during the Middle Ages. For example, the Shari ’a
(the all-encompassing law of Islam) provides the basis for the legal
system in an increasing number of area countries. Presently, we are
witnessing the addition of measures from the Shari 'a to civil legal
codes in a number of Arab countries. Currently Islam's resurgence in
the Middle East is very much in the news. And rightfully so. Its
current revival is driven by a quest for roots, stability and an inner
sense of self-identity in reaction to the heightened velocity of moder-
nization and materialism. Islam's centrality to the Middle Easter cul-
ture is hereby given witness. Leonard Binder, a leading Arabist, stated
that during the heights of their power (and even today) Muslims felt
and feel: "a deep psychological, emotional and social attachment to
Islam and the Islamic community .... Islam in its varied forms served as
the referent for the identity resolution of individual Muslims through-
out Islamic history" (Binder, 1964, p. 131).
When we use the word "Islam" in Arabic, we mean more than a reli-
gion. The word itself is derived from a verb which means "to be whole,
unbroken" and, by extension "to be safe, sound." Islam itself means
the act of giving oneself over, submitting totally, to Allah. In this
way, the common definition of Islam has come to mean submission.
Once cannot comprehend the culture of the Middle East without
understanding the impact of Islam upon it. No culture is known to exist
without a religious component which is the genesis of the normative
system. Islam plays this role in Middle Eastern society. But Islam is
more than a religion in a Westerner's category of belief. It is an
all-
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encompassing way of life. The Islamic tradition which stems from the
Koran and the Sunna (the "way" pointed out by the Prophet) imposes on
the members of the Islamic community a strict way of life that tends to
govern the thoughts and actions of believers. It provides its followers
with a complete system of social conduct based on Divine Sanction. For
example, the Koran tells believers: "The infidels lend one another
mutual help. Unless ye do this, there will be great discord in the land
and great corruption" (Koran, Sura VIII, verse 73). The emphasis here
is on the strong sense of brotherhood which Muhamraed emphasized in his
teachings. Thus tradition and religion combine to instruct the indi-
vidual on how to be a good relative, friend and neighbor. The Koran
commands that relatives and neighbors are to be visted and helped.
This feeling of fellowship is an important aspect of culture which
asserts itself throughout society.
Generosity is also a virtue sanctioned by Islam. The believer is
instructed that generosity is not to be saved for special occasions,
or only for those close to the family. The believer is commanded that
acts of generosity are to be continual and cover all occasions and
individuals (Koran, Sura II, verse 254-274). Another important norm
that governs the whole social structure is the weight and respect
given to and the authority wielded by the patriarch of the family.
One must agree here with Berger in his insight that for the individual:
"the most important source of security is Islam: (Berger, 1964, p. 154).
The prescriptions of Islam guide the conduct of the believer in
almost every area of everyday life. With the regular rituals (such as
washing and praying), a structure is provided for the believer's daily
14
life. And hence Islam has a major impact upon the individual Muslim's
personality. Islam also supplies what most religions do: a normative
code, an explanation of man's purpose and relationship on Earth, as well
as an answer to the question of life after death. In summary, Islam
provides an organization and explanation of man's place in the world.
it serves to satisfy man's yearning for a Weltanschauung.
Childrearing: The Middle East
It is a truism to state that much of personality develops through
the process of socialization. This is achieved by the young internaliz-
ing the values and ways of behavior of his or her society. We are also
aware of the fact that each society takes its raw materials (mores,
values, customs, etc.) and molds them into a cultural pattern of its own.
Behavior, hence becomes culturally colored because in the process of
becoming socialized, the individual not only comes to embody his culture,
but becomes as well a representative of its patterns and values. One
economical, but powerful way to conceptualize this is by means of the
"person-environment" equation ( which Ivey illustrates in his
forthcoming book. According to this equation, both person and environ-
ment are in constant interplay and mutually affect each other. It is
in this sense that the concept of paradigm introduced earlier seems
appropriate. For societies require a predictability of action which
flows from an unconscious and collective belief pattern. In the dis-
cussion that follows, we shall try to identify the predisposing factors
in the childrearing process that are precursors of certain modes of
communication.
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Our assumption is that human beings who develop in a similar
environment tend to reflect certain common traits in their personali-
ties. The cultural context shapes these individuals into unconscious,
common patterns or ranges of thought and behavior through the process
of successful socialization. For it is through this process that the
moral values, needs and goals are internalized. The individual then
becomes a true representative of his social and cultural environment.
In a sense what we are really resurrecting here is the entire
question of national character or modal personality (Benedict, 1959).
The battle over the very existence of such concepts has been waged
back and forth over the years. But my own personal judgement, as a bi-
cultural member of the two cultures I am examining, is that distinct
differences in the cultural paradigms of thought and behavior of Arab
and American participants in their cultures do exist. I do not deny
that in some instances some individual Arabs may behave more like some
individual Americans than other members of their own respective commu-
nities. My own personal experiences, and my research to this point
converge in the conclusion that in many instances the "typical" Arab
behavior will vary from the "typical" American behavior in the same
situation. The findings of my own cross-cultural pilot study in this
area conducted in Lebanon and the United States recently seems to point
in this direction as well. My doctoral dissertation is an effort to
extend this research even further.
In general, Kluckhohn and Murray buttressed my point of view when
they wrote that cultural determinants in group membership play the most
significant role in shaping the character of an individual (Kluckhohn
16
& Murray, 1967, p. 595). More specifically, Raphael Patai, the world-
famous Arabist, also supports this general contention. In his most
recent book. The Arab Mind
, he equates an Arab "national character"
with a "modal personality." He speaks of them as the "sum total" of
the discernable values, beliefs, motives, traits and legacies shared
by the plurality of Arabs. He particularly identifies Arab child-
rearing practices and their socialization experiences as being the trans-
mitters of this cultural character and personality. He underscores the
point that in such geographically distant parts of the Arab World as
Morrocco and Iraq, childrearing practices have more in common than they
do with Mediterranean Greeks and Italians, or with sub-Saharan Black
Africans. He attributes the close similarities of Morroccans and Iraqui
childrearing practices with each other and with other parts of the
Arab World as being chiefly due to their common past Islamic legacy
and present Islamic culture (Patai, 1973, pp. 16-27).
Childrearing practices contribute to the development of the modal
personality within a culture. Let us focus more specifically on Middle
Eastern childrearing practices in the light of certain polarities which
cast them in sharp relief with the American experience.
Among the most fundamental differences between the American family
and the Middle Eastern family are their attitudes toward independence
and dependence. In the United States childrearing methods aim at edu-
cating the child from a very early age to be independent (Sears, Maccoby
& Levin, 1957, pp. 138-175). In the Middle Eastern family, the basic
objective of the parents is more to mold the child into an obedient,
conforming group member so that individuals can be easily integrated
17
into their social environment. For Arab society, an individual is
less an individual (as a Westerner would define it) than a member of
a group. 'One identifies people in the Middle East more by their group
(usually family) membership much more so than by their personal iden-
tity, achievements or status (as is much more true in the West) (Hamady,
1960, p. 28). Only gradually and at a slow pace, and in most instances
at a relatvely advanced age, is the individual "expected to act inde-
pendently" (Patai in Lutfiyya & Churchill, 1970, pp. 578-579). For
example, it is normal, expected, and almost part of the American
mythology that by their adolescent years (if not before), children
become partially independent by earning money at appropriate jobs. In
the Middle East, this is unheard of. Children do not earn money until
after graduation from college. Such practices encourage more dependence
in the Middle East, in comparison to the independence and autonomy
fostered in the West.
Furthermore, there are distinct differences in the early socializa-
tion of males and females. Girls are made even more depedent by sociali-
zation practices than are males. Generally, females are weaned from
the breast months and even years before males. The role for females
which is prescribed by society and enforced by parents is for them to
be much more submissive and respectful than their male siblings
.
The female is granted much less freedom in terms of education,
social behavior, and work. The Koran dictates that females do not
enjoy equal status with the male (Koran, Sura IV, verse 34). Hence,
Islam buttesses submissiveness and inequality in the status of
women.
The Islamic influence is at work here, for though differences
of degree
18
exist, women in both the Muslim and Christian communities generally
enjoy far more circumscribed rights and roles than is true for women
in the West. This gender sanction is not only religious, but lingui-
stic as well. In Arabic there is no word for child. Rather, a young
human is either a boy (walad), or a girl (bint). Although the impact
of modernization and feminine emancipation is decades old in the Mid-
dle East, the recent Islamic resurgence reflects an impact centuries
old. It will be interesting to observe the possible changes in atti-
tudes in the years ahead.
A high degree of authoritarianism exists in the personality make-
up of the Arab. No doubt this is in part at least the result of the
influence of Islam. Muslims look upon the Koran as the final, perfect
Revelation which fulfills the promise of the Old and New Testaments.
As such, the Koran is somewhat less open to interpretation by Muslims
that the Judeo-Christian Holy Books are to their believers. Moreover,
the language of the Koran is itself very injunctive. It is replete
with explicit "Thou Shalt' s" and "Shalt Not's". The major extent to
which Islam is part of the public, everyday life of Middle Easterners
contributes to their more authoritarian behavior.
Two studies have demonstrated this point. Pro thro and Melikian
found that in their more authoritarian culture, Arab students pro-
duced higher scores on the F scale of the California Public Opinion
Scale. This contrasts with the American scores in a parallel study
which were lower. Hence, the Arab tends to be more authoritarian in his
personality makeup, whereas the American is likely to be more democratic
and less authoritarian (Prothro & Melikian, 1953, pp. 353-362). Another
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investigated dogmatisin and underlying personality characteris-
tics in Egypt. A Dogmatism Scale and thirteen personality tests
measuring rigidity, authoritarianism, neuroticism and extremeness
found that the Egyptian mean dogmatism score was significantly higher
than the comparable mean scores obtained for American and English
subjects (Abdel-Sattar, 1977, pp. 213-215).
As a result of pre-Islamic, bedouin tribal values, Arab society
demands a high degree of conformity. In the desert one cannofsur-
vive alone; one needs a group to exist. When an individual conforms,
his in-group members unstintingly help him, and defend him unquestion-
ingly against outsiders. Hence, conformity secures honor, social pres-
tige and a secure place in society for the individual. While conformity
plays a role in the West, there is tolerance, encouragement of tolerance,
and diversity in individual behavior in comparison to the Middle East.
In the United States and the Western world the individual defines him-
self less as a member of a group, and more as an individual. In Arab
society, failure to conform leads to shame in a society one author
entitles: "The Shame Society" (Laffin, 1975, pp. 83-97).
One the whole Arabs tend to be compassionate and friendly in their
interpersonal relationships. In a cross-cultural study Arab subjects
demonstrated a higher percentage of hostile responses toward their
governments and affiliated institutions, and a lower percentage of hos-
tile responses toward interpersonal relations than their American and
Canadian counterparts (Sallery & Lindgren, 1966, pp. 27-31).
Finally, in regard to introversion-extroversion, the Arab culture
allows men to express pain and hurt more freely and openly than in the
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West. Even in extreme suffering (such as the death of a loved one),
it allows its members outbursts of expression. For in the Arab view
of human behavior, no one is expected to maintain constant, uninterrup-
ted self-control. Hence, any event outside routine everyday occurrences
is likely to trigger a loss of control. Even for men, a demonstration
of feelings during bereavement is not considered unmanly (Patai, 1973,
pp. 156-159). Obviously the same is not true for males in the American
culture where expression of emotions is more culturally inhibited. On
the contrary, Hamady points out that: "The Arab expresses his pain
freely by words, sounds and gestures. He talks and complains about it
«r
openly, manifesting his sufferings by groaning, moaning, and crying.
He admits willingly that, when in pain, he calls for help and expects
sympathy and assistance from members of his immediate environment"
(Hamady, 1960, p. 45).
No individual is born with culture; we are born into culture and
with the. capacity to learn and use it. Parents alone are not respon-
sible for the culture transmitted to the young. As our discussion
indicates, the culture of any people is the product of history, and
is built up over time through processes which are beyond the usual
awareness of the individual being acted upon. It is by means of cul-
ture that the young learn to adapt to their environment and, specific-
ally to the individuals with whom they interact. Here again, we point
to the "person-environment" equation we discussed earlier where both
components of this equation are in mutual and constant interaction, the
products of which mold both individuals and culture. Once acquired,
culture becomes a way of life. So it is with the paradigm of communi-
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cation.
It was important for us to discuss how personality traits develop
for individuals within the Middle Eastern context. By sketching these
gain greater insight into the "why" of Axab behavior, as
well as laying the foundation for the "what" of their communication
paradigm.
An awareness of the overt and covert behavior of Arabs and the
reasons for them should be an asset in identifying the elements of
their verbal and nonverbal modes of communication. Let us first exa-
mine nonverbal communication behavior of Arabs in the Middle East.
Nonverbal Communication; The Middle East
On the basis of our discussion of cultural variables we are now
ready to entertain some assumptions which could be the object for
further research. Certain factors are likely to predispose indivi-
duals in the Middle East to behave toward others and to respond to
the needs of others in very culturally different ways. Among these
factors are: the cultural milieu, religion, and language, along with
personality development as it is influenced by childrearing techniques
in the Arab world.
Our first assumption here is that Arabs differ significantly from
Americans in the nonverbal communication patterns. This is particular-
ly important if we accept the thesis that nonverbal communication is
as, if not more important, than verbal communication. The most recent
evidence in that area indicates that nonverbal channels have tremen-
dous importance in determining the nature of communication. In a
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study by Meharabian and Ferris it was pointed out that nonverbal
expression can account for as much as one and a half times the impact
verbal expression in the judgement of a message (Meharabian & Ferris,
1967, pp . 248-252). In The Silent Language
,
Hall had already empha-
sized the role of the nonverbal, and what he termed, largely "out-of-
awareness messages" in communication. He went on to point out that a
person may very well understand the language of a message, but be to-
tally unaware of the nonverbal messages that are occurring on the un-
conscious level. This unconscious communication is described as fol-
lowing certain culturally determined and relatively inflexible roles
that can only be discovered through awareness and analysis of nonver-
bal behavioral patterns. Oberg agrees basically with Hall when he
explains "culture shock": "When one travels in another country....
(culture shock is) ... .precipitated by the anxiety of losing one’s
cues to social interaction. Such cues will consist of the ways in
which we orient ourselves to the situations of daily life" (Oberg,
1958, p. 177). Oberg also emphasizes the idea that these cues are not
acted upon on the level of conscious awareness.
Hall goes further in stating that the individual who finds him-
self in another culture eventually develops an awareness of culturally-
bound cues. For when he tries to put them to use, he often finds them
ineffective for communicating in his new culture; thus, whatever commu-
nication effectiveness an individual realizes in a new culture is
achieved through the individual, costly, and difficult trial-and-error
method. In this context, Brein and David state: "an awareness of what
were formerly unconscious cues for communication might be an important
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contribution for effective communication within the host culture be-
cause the awareness of a cue may enable a sojourner to modify his
patterns of communication so that they are congruent with the cues of
the people of the host country" (Brein & David, 1971, p. 226). It is
generally very difficult to recognize the unspoken codes that are
utilized so automatically and unconsciously within a culture, since
oftentimes people living in that culture may not consciously recognize
these codes or cues. However, codes tend to communicate feelings and
attitudes which "may emphasize, harden, soften or contradict the spo-
ken messages" according to Pedersen, Lonner and Draguns (1976)
.
In nonverbal communication, eye-contact is probably the most well-
researched and most relevant of the nonverbals. Since visual beha-
vior is important in social interaction, LaFrance and Mayo (1976),
studying the gaze behavior of Blacks and Whites, found that all-Black
dyads looked at each other less than all-White dyads while listening
to each other. This was especially true of all-Black male pairs.
Watson (1970) in an extensive study of cultural differences in gaze
observed conversations in dyads among foreign students. He found that
Arabs, Latin Americans and Southern Europeans focused their gaze on
the eyes or face of their partners. On the other hand, Asians, Indian-
Pakistanis, and Northern Europeans who engaged in similar conversations
did not look directly at the face, or in the eyes, of their partner.
Rather, they tended to look down, or into space (Watson in Harper,
Weins, & Mattarazzo, 1978, p. 216). In an earlier study of the non-
verbal behavior of Arabs and Englishmen,: Collett also found that
Arabs maintain much more eye-contact that Englishmen (Collett, 1971,
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pp. 209-215).
Another nonverbal variable of relevance here is the distance
between individuals. It was observed that Arabs, Latin Americans, Indo-
nesians and Africans maintain closer conversational interactional dis-
tances in general than Americans (Brein & David, 1971, p. 227). Ameri-
cans may stand approximately 18 inches to 20 inches apart, while Middle
Easterners stand much closer (Hall, 1959). Argyle and Dean, in an ex-
periment on eye contact, equilibrium and distance, found that their
Western subjects stand 11 inches closer to a photograph than to a per-
son, and 6 inches closer to a person whose eyes are shut than to one
whose eyes are open. Further, that the amount of eye contact decreases
with spatial proximity. Opposite-sex dyads show less eye contact and
use shorter glances in contradiction to the expectation of their hy-
pothesis that eye contact reflects feedback and intimacy levels between
individuals (Argyle & Dean, 1965, pp. 289-304). In contrast, Laffin
observed that Arabs tend to stand closer together, touch each other
more frequently in the course of their conversation, and to look each
other more in the eye instead of letting their gaze wander as Westerners
are more likely to do (Laffin, 1975, p. 72).
Kinesics or body movement are considered important objects of
the nonverbal communication of the Middle Easterners. Arabs have many
gesture patterns X'jhich often have a more precise meaning than is cus-
tomarily assigned to gestures in the United States. In his analysis of
gesture patterns among Levantine Arabs, Brewer stated; "Gestures are
generally more obvious or rotund or fluid than ours.* Brewer, an Ameri-
can diplomat who is a Middle East specialist, grouped the patterns of
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gesturing into three categories: Group I, gestures of symbolic mean-
ing which are used and fully understood independent of speech; Group II,
gestures with pictorial meaning which occur in specific conversational
situations, and which may be difficult to understand without the use
of speech; and Group III, gestures with merely emphatic meaning which
occur in specific conversational situations, and which would be virtu-
ally incomprehensible independent of speech (Brewer in Lutfiyya &
Churchill, 1970, pp. 713-719). Laffin points out how indispensable
gestures are to any Arab conversation. Often the nonverbals convey
very useful and important information rapidly, in contrast to the
lengthy, repetitious and rhetorical verbal style of Arabs. Gesturing
is done with the right hand as opposed to the unclean left (Laffin,
1975, p. 80). A few gestures have opposite meanings in Middle Eastern
and Western cultures. One such gesture is the shaking of the head up
and down: in the West this means "Yes”; in the Middle East it means
"No"
.
The Impact of Language Upon Communication: The Middle East
In order to communicate effectively, nonverbal awareness is a
necessary but not sufficient dimension in communication. As is true
everywhere, verbal communication and language play a major role in
the interpersonal communication process. We reiterate that language
is part of an individual’s culture and plays an extremely significant
role in human interaction. Thus, knowledge of an individual’s language
and its nuances is important in communication, and even more so in the
of cross-cultural communication. Whorf s hypothesisintense process
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that language operates as a shaper of ideas, and not just as an instru-
ment for reproducing them, applies here (Whorf in Hoopes, Pedersen and
Renwick, 1977, p. 83). ,Sapir has pointed out that the mere content of
language is learned, along with the habits and attitudes of the social
ill which one grows up. These ways and attitudes find expression
through language (Sapir in Patai, 1973, pp. 69-70).
As a language, Arabic in particular has a tremendous impact upon
interpersonal communication. It occupies a different and far more cen-
tral place in the culture and life of Arabs than does English, for
example, for Americans. As the language of the Final Revelation, The
Koran, Arabic itself is idealized by the young and old alike; its use
is raised to an artform itself. It is well to remember that the core
of Arabic culture reflects the pre-Islamic bedouin experience. The
way of life of these nomads simply did not allow bulky and heavy cul-
tural artifacts. Therefore, the portable Arabic language itself came
to embody the very heart and essence of the culture itself. A sense
of admiration and respect is felt by Arabs for those who excel in the
acquisition and use of Arabic as Demerseman found in his study (1960,
pp. 357-400). Jean-Paul Charnay, writing on the influence of language
upon Arab culture indicates that Arabs have the tendency to put more
emphasis upon words and forms rather than the clear expression of ideas
(Charnay in Alexandre, 1967, p. 173). Instead of manipulating the
linguistic tools to make them convey his thoughts and ideas in an
appropriate manner, the Arab often forces his thoughts and ideas to
accommodate themselves to the ready-made, and poetic linguistic struc-
ture of Arabic. When an individual sets out to express himself in
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Arabic, there are differences from English; an American may love
English, but sees it generally as a tool to aid expression, or to cla-
rify ideas — in other words, a means to an end. For an Arab, Arabic
is both the means and end. Style often is cultivated for its own sake
to such an extent that: "the substance of what the author sets out to
convey evaporates into the fireworks of rhetoric" (Laffin, 1975, p. 71).
Shouby points out that Arabs have the tendency to overassert and
exaggerate in almost all types of communication, for Arabic is filled
with techniques for exaggeration. Hence, the general behavior of Arabs,
he believes, is characterized by excesses (Shouby, 1951, pp. 284-302).
In a response to Shouby, Prothro retorted that these points are evalua-
tive, rather than factual. Although Prothro acknowledged Shouby ’s ba-
sic contentions, he questioned his methodology. In his study of Arab-
American differences in the judgement of written messages, Prothro 's
own results indicated that .4rab students are more prone to overasser-
tion than American students; and conversely, that American students are
more given to understatement than are Arabs. Definite cognitive dif-
ferences do exist with respect to how each group responds to written
messages. Naturally, these differences are of extreme importance to
researchers interested in communication between Arabs and Americans.
It is best to keep in mind that, when presenting the Arab viewpoint to
Americans, statements which seem to Arabs to be mere points of fact
will seem to Americans to be extreme, or even violent assertions. Also,
statements which Arabs view as showing firmness and strength generally
sound exaggerated to Americans. In contrast, while presenting the
American viewpoint to literate Arabs, one should note that a statement
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chat seems to be a fim assertion to Americans may sound weak or even
doubtful to the Arab to whom it is comnunicated (Prothro, 1955, pp. 3-
11). Patai also draws the conclusion that the Arabic language is not
one with which to reason but to persuade; the value of a statement is
often correlated with the quantity of words used to make it (Patai,
1973, pp. 180-203).
Words can justify or rationalize almost anything in the Arabic
language. The point of interest for us is in how the Arabic language
with its unique characteristics impacts upon the behavior and mode of
interactions between Arabs and non-Arabs. The wealth of synonyms, the
many subtleties and figures of speech result in those peculiarities
which, in large part, enhance and underlie the emotionality and the
exaggeration which characterizes communication in Arabic between Arabs
.
l^en speaking in English with non-Arabs, it is this influence of the
language upon Arab personality and behavior which may baffle foreigners.
The reverse is true of an Arab when listening to a Westerner express
himself; the Middle Easterner is likely to perceive the Westerner's
mode of communication as mild or weak.
Values and Communication; The Middle East
To fully understand the impact of language one must also under-
stand the values of the culture in which it is embedded and transmitted
In other words, we must see language not just as a segment of culture,
but as part of the larger whole, or cultural paradigm, of which it is
a natural and integral part. For instance, knowledge of a language
without a corresponding understanding of values will not suffice to pro
f
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vide a thorough picture of the communication mode of the Arab. We
need to become familiar with the cultural values in the Arab frame of
reference.
In the Middle Eastern family a great deal of emphasis is placed on
family relationships and blood group affiliations. It is to the family
that the person turns when faced with a problem. What might be per-
ceived by non-Arabs as dependency is only genuine trust, mutual caring
and concern. For example, Morroe Berger perceived the highly developed
reciprocity among blood groups to reflect the incomplete emancipation
from the group by individuals (Berger, 1964, pp. 138-139). It is pos-
sible that Berger himself misperceived and, therefore, misunderstood
this fundamental of Middle Eastern behavior; for, rather than see the
Middle Eastern behavior in and of itself, in terms of its own catego-
ries of thought or frames of reference, i.e., cultural paradigm, it is
possible that he has seen, and, therefore, understood it in terms of
his own Western paradigm. Therefore, the need to see and clearly un-
derstand the linkage between the mode of Middle Eastern communication
and the values of that culture. Therefore, the necessity to go beyond
the linguistics of communication, and enter the realm of cultural para-
digm.
Above and beyond family itself, another very important value is
the feeling of responsibility toward others and especially family
members. Hence, advice is frequently given even when not asked for,
just as direct questions of the personal kind are often asked. The
motive for such behavior can be open to misinterpretation. For the
Arab who likes to deal with people on a personal basis, it is a sign
of
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caring and involvement which flows from this feeling of responsibility.
That is why he feels it is his right to know about the private life of
people with whom he interacts closely and/or has a blood relationship.
the Arab, the American is raised to become more autonomous and
independent as early as possible in life, and defines who he is both
to himself and to others by his personal achievements. As we mentioned
earlier, in our discussion on the impact of childrearing, an Arab con-
siders himself to be more a part of his group, than to be an individual,
than generally is true of Americans. A good example of this cultural
difference which I have personally experienced is the initial question
one asks or is asked, upon meeting someone new at a social gathering.
In the United States, after being introduced, the next question invari-
ably is: "What do you do?" The answer to this question provides infor-
mation on the other individual’s education, job, income, status or, in
a nutshell, achievement to which respect is then accorded. In the
Middle East, however, after detemining the other person’s name, the
invariable next question in that culture is: "Beit min?" — literally,
"The house of whom?" While in the United States an individual is iden-
tified by his/her personal achievement, in the Middle East, family and
group membership provide much the same function. Obviously, different
values are being reflected in the two cultures. Our assumption here
is that such values are implicitly reflected in the interpersonal commu-
nication between members of that culture.
Values are universally found in every culture. But each culture
assigns its weight or role to values in its own setting. For example,
we have looked at the value assigned to the institution of the family
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in two cultures. Our very preliminary analysis illustrates the unique
role each culture assigns to the family. And we can begin to realize
the manifold, subtle, yet powerful, consequences which flow from these
differences in areas of immediate concern to us; interpersonal commu-
nication. Furthermore, the traits and elements of culture tend to
strain toward integration or congruence and to "fit" into a harmonious
whole. It is as if the traits of each culture have a kaleidoscope form
to them. When looking through a kaleidoscope, each turn creates a new
configuration — we find all the elements falling into special places
and fitting harmoniously in relation to one another to create a new
and unique pattern. Similarly, this schematically illustrates the
patterning of communication paradigm as one moves from one culture to
another.
CHAPTER III
THE IVEY TAXONOMY: CROSS-CULTURAL PERSPECTIVES
The Ivey Taxonomy
Thus far we have been dealing with the notion of how culture im-
pacts on the formation of a cultural paradigm of communication. In
certain aspects we have concentrated on the predisposing cultural fac-
tors such as religion, personality development, language and others.
In this section we wish to look at the specific skills used within the
cultural context. The Ivey Taxonomy will be the basic model for our
efforts. However, the Ivey Taxonomy emerges from the American experi-
ence. Our effort here will be to work from this taxonomy in order to
discern the similarities and differences within the cultural paradigm
of communication in the Middle East. At this point, let us briefly
review the essence of the Ivey Taxonomy.
The Ivey Taxonomy is an effort to make explicit what is presently
largely implicit — the skills of how to communicate more effectively.
There are two sets of skills: attending skills and influencing skills.
Attending skills flow from the premise that people communicate
more and better with those who attend to them. Attending consists of
nonverbal and verbal skills. The basic skills are largely nonverbal
and include: maintaining eye contact, a comfortable body posture and
proper vocalization. Other attending skills include: open and closed
questions, minimal encouragers, paraphrasing, reflection of feeling,
and summarization.
Ivey's second set of skills are termed influencing skills.
As
their title indicates, these skills call for more of an
active role
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by the interviewer than the attending skiUs in any interpersonal
relationship. While attending skills are more non-directive, passive
and reflective, influencing skills are more at the other end of the
continuum; they are more directive, active and leading. There is a
sort of sharing of one's experience and know-how in this set of skills.
The skills of influencing as defined in Ivey's microcounseling paradigm
include: self-expression, direction, expression of feeling, the in-
fluencing summarization, self-disclosure, interpretation and direct
mutual communication. Their thrust is to influence others in positive
directions.
In his book. Microcounseling
,
Ivey (1978) summarized his Taxonomy
as the following pages indicate.
Figure 1
THE TAXONOMY OF MICROTRAINING
QUANTITATIVE AND QUALITATIVE SKILLS
A. Basic attending and self-expression skills . Underlying all attend-
ing and influencing skills are culturally appropriate patterns of
eye contact, body language, and verbal following behavior. Vocal
tone, speech loudness and rate, and proxemic variables are also
important but are not stressed in beginning phrases of helper
training
.
B. The micro training skills . Different helpers use different helping
leads. The single skills of microcounseling categorize helper
behaviors into teachable units divided into attending and influencing
skills
.
Attending Skills :
CLOSED QUESTIONS. Most often begin with "do," "is," "are," and can
be answered by the helpee with only a few words.
OPEN QUESTIONS. Typically begin with "what," "how," "why," or
"could" and allow the helpee more room for self -exploration.
MINIMAL ENCOURAGE. Selective attention to and repetition back to
34
the helpee of exact words or phrases. May also be represented
by Tell me more..." or "uh-huh."
PARAPHRASE. Gives back to the helpee the essence of past verbal
statements. Selective attend tion to key content of heloee
verbalizations.
REFLECTION OF FEELING. Selective attention to key affective or
emotional apsects of helpee behavior.
SUMMARIZATION. Similar to paraphrase and reflection of feeling
but represents a longer time period and gives back to client
several strands of thinking.
Influencing skills .
DIRECTIONS. Telling the helpees what to do.
EXPRESSION OF CONTENT. Giving advice, sharing information, making
suggestions, giving opinions.
EXPRESSION OF FEELING. Sharing personal or other people's affective
state in the interview.
INFLUENCING SUMMARY. Stating the main themes of the helper's state-
ments over a period of time.
INTERPRETATION. Renaming or relabeling the helpee 's behaviors or
verbalizations with new words from a new frame of reference.
C. Focus dimensions . The main theme or subject of the helpee or help-
er's sentence often determines what either individual will speak
on next.
HELPEE. The helper's statement focuses on the client. May be
demonstrated by the helper using the client's name or the per-
sonal pronoun "you". In the case of the helpee, this focus is
generally manifested by an "I" statement.
HELPER. The helper makes an "I" statement, or the helpee may focus
on the helper through "you" or the helper's name.
DYAD (GROUP). The predominant theme is an "I-you" focus with both
helper and helpee ideas or their own relationship being examined.
In group counseling, the words "group" or "we" will appear.
OTHERS. The subject of the sentence is some other individual not
present.
TOPIC. The subject of the sentence is a special topic or problem
such as job search, tests, an abortion.
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CULTURAL
-ENVIRONMENTAL
-CONTEXT. The subject or main theme of
statements focus on the surrounding culture or environment.
This is a si tuational problem; or "Women often have this concern."
Qualitiative dimensions . It is also possible to rate helper (and
helpee) statements for the quality of response. Microtraining
has attempted to provide single skill units for several underly-
ing facilitative dimensions of helping.
CONCRETENESS. The statement may be vague and inconclusive or con-
crete and specific.
IMMEDIACY. Statements may be rated for tense - past, present, or
future.
RESPECT. Enhancing statements about the self or others are consi-
dered to represent respect, while negative statements or "put-
downs" indicate an absence of this dimension.
CONFRONTATION. Discrepancies in the self or between self and others
are noted.
GENUINENESS. There is an absence of mixed verbal and nonverbal mes-
sages. In particularly effective communication, verbal and non-
verbal movement synchrony between helper and helpee may be noted.
POSITIVE REGARD. Selective attention to positive aspects of self
or others and/ or demonstrated belief that people can change and
manage their own lives.
Fig. 1. From Allen E. Ivey and Jerry Authier, Microcounseling ,
2nd edition (Springfield, 111.: Charles Thomas, 1978), pp. 66-67.
Reproduced by permission of A.E. Ivey.
The Ivey Taxonomy: Cross-Cultural Contexts
The Ivey Taxonomy we have just described was born and emerged from
the United States context (Ivey, Normington, Miller, Morrill and Haase,
1968). Scores of studies since then, largely in the United States
context, attest to its effectiveness and applicability (Ivey & Authier,
1978, passim , see especially chapter 13). The Ivey Taxonomy is a prov-
en technique to help identify and account for the relevant dimensions
of interpersonal communication. For example, the application of the
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taxonomy in the training of psychiatric patients in culturally related
skills was successful in obtaining the release of these patients because
of the successful outcome of training using the microcounseling skills
(Ivey, 1973).
It is important to realize that the Ivey Taxonomy was not only
born of and reflects the American matrix, but, in truth, represents
only a small segment of it. The realization has grown that the Ivey
Taxonomy was culture bound in the sense of being rooted in the white,
middle class interpersonal experience. Later work indicated that the
Ivey Taxonomy works differently with different groups, i.e., the sig-
nificance given to different dimensions of the Ivey Taxonomy varies with
the group being studied. For example, Berman in a comparative study of
black and white males and females in the United States was able to ob-
tain different responses from among these groups. In this study whites
tended to make more use of the attending skills in their communication
styles, while black subjects utilized the influencing skills more.
Berman's study was cross-subcultural in nature: it attempted to
remove the Ivey Taxonomy somewhat from its original middle class con-
text and provided us with useful insights. However, American blacks,
along with American women, and American Hispanics are all part of a
larger, single, dominant culture of which each is a subculture.
Even more recently, Ivey has attempted to further validate the
Taxonomy by studying its applicability and validity outside the United
States culture with Eskimos. In this Alaskan setting, Ivey was able
to study cultural differences in the Eskimo communication style, for
the Ivey Taxonomy explicitly allowed him to categorize differences
r
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which varied markedly from the American communication style (Ivey &
McGowan, 1979). Along this more truly cross-cultural (or, if you would
wish, international or universalis t) avenue, microcounseling has gained
increasing international recognition; adaptations have been transla-
ted into several languages
.
In short, what is becoming increasingly apparent is that Ivey's
basic Taxonomy (that is to say, the categories which comprise it)
"hold" across subcultural and cultural lines. However, individuals
from different groups respond differently to the categories which com-
prise the Ivey Taxonomy. In other words, while the basic structure of
the Ivey Taxonomy remains, the "mix" or "balance" of components within
the structure varies from group to group. As the above studies indi-
cated, a dimension which is more prominent in the interpersonal commu-
nication mode of one group may be less prominent in the interpersonal
mode of another.
In his new book, Ivey (1980) points out that the Ivey Taxonomy
has proven useful in categorizing and making explicit the varying commu-
nication elements which are emphasized or de-emphasized by twelve major
counseling and psychotherapy theories (see page 41). What is true of
cultures is true of theories: the mix of their components within the
Ivey Taxonomy varies. The contribution and insight of the Ivey Taxo-
nomy is to provide us with a uniform structure for comparing and, even
more basically, for conceptualizing these differences in an objective
manner
.
Research utilizing the Ivey Taxonomy increasingly indicates that
individuals from different groups within a culture as well as indivi-
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duals from different cultures themselves differ measurably in their
communication styles. Ivey’s concept of "cultural expertise" is one
attempt to wrestle with the question: "Why?" As Ivey defines it, cul-
tural expertise briefly is: "the ability of an individual to generate
verbal and nonverbal sentences to communicate with a maximum number of
individuals within a particular cultural setting" (Ivey, 1977). Such
an approach seems well suited for the development of our Middle Eastern
communication paradigm. For example, with the concept of cultural
expertise, we begin with the notion that we first must identify the
crucial elements in the Arab communication mode according to the Ivey
Taxonomy. We then may be better able to train individuals to make them
competent to communicate more effectively not only within their own
culture, but across cultural lines (for example, with Americans, and
vice-versa)
.
The Ivey Taxonomy is both elemental and crucial to our approach,
as is that of paradigm. In our endeavor, we will not only seek to dis-
tinguish the differences or "mix" unique to each culture, but also to
keep our mind and methodology open and flexible to the possibility that
elements present in the balance of the Ivey Taxonomy of one culture may
be absent in the balance of the other culture (or vice-versa). Our
assumption here is that because the Arab and American cultures are so
different and diverse, more dramatic differences may emerge in how
people communicate within and across cultural lines. The possibility
therefore exists to identify additional dimensions of the Ivey Tax-
onomy. Actually, this is quite in keeping with the objective of the
Micro training approach which Ivey delineates as: "new ways to help
Fig. 2. From Allen Ivey and Lynn Simek-Downing,
Counseling and Psychotherapy; Skills, Theories, and
Practice (Englewood Cliffs, N.J.: Prentice Hall,
1980) p. 87. Reproduced by permission of A.E. Ivey.
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people increase their communication competence, to increase their
behavior repertoire, remove splits or impasses, resolve polarities
...and in general to increase the number of nonverbal and verbal sen-
tences people can generate" (Ivey, 1978).
Conclusion
In this survey we have attempted to explore the roots of communi-
cation as they evolve and develop within a culture. We are seeking to
isolate and identify the components of the Middle Eastern paradigm of
communication. In the course of this effort we have examined some of
the peculiar cultural differences between Americans and Arabs. We
have looked at religion, childrearing practices, language and values in
the Middle East as important variables which impact upon the interper-
sonal communication process. What we need to ascertain through our
research is to test the assumptions we have formulated on the basis
of our initial cultural survey. In using the Ivey Taxonomy, we will
have a standard by which to test what is effective communication in one
cxilture against that in another; in this way we may establish their
similarities and differences. The first step will be to test the Ivey
Taxonomy in the Middle East, and to evaluate how its components vary.
Next, we will seek to correleate this modified taxonomy with traits of
the Middle Eastern culture as a first stage in our construction of the
desired Middle Eastern communication paradigm. Possibly then we will
be able to speak more clearly about the "cultural expertise" Ivey
delineates (Ivey, 1977, pp. 296—302), or the "multi-cultural person
Adler describes (Hoopes, Pedersen & Renwick, 1977, p. 97). Such
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efforts are long overdue in this interdependent twentieth century
world of ours where the need for more understanding between cultures
is so crucial. The alpha and omega of this hope is the individual
who can function effectively in many and diverse settings. Without
such efforts, the mislabeling, misunderstanding and misjudgement by
members of one culture on another while communicating will be perpetu-
ated with deleterious results. This is what ultimately we hope to
change
.
CHAPTER IV
METHODOLOGY
Our purpose here is to present the various steps involved in this
research. There are three major sub-sections to this chapter which
include discussion of (1) the subjects who comprised the sample for this
research; (2) the various instruments through which we derived our
results; and (3) the procedures according to which the instruments were
administered.
Subjects
The subjects for this research were selected from two different
populations: United States and Lebanese. The United States sample all
viewed and responded to the vignettes in the English language, as is
expected. The Lebanese group responded to English vignettes in English.
Every subject who took part in this research was an undergraduate
student enrolled in an introductory Psychology course in a university
setting. At both the University of Massachusetts (Amherst) and the
American University of Beirut (Lebanon) English is the language of
instruction.
There were 93 subjects in the total sample. Of these 30 were
Lebanese and 63 were American. In the Lebanese sample, the group was
comprised of 16 females and 14 males — 30 in all. Generally, the
American University of Beirut students were Arabs who were fluent in
Arabic, but who, as well, had passed a rigorous entrance test for the
English language. This test, according to American University of Beirut
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standards, insured that they possessed a minimal competency suffi-
cient to pursue a university curriculum taught almost entirely in
English.
At this point, it is important to acquant the reader with some of
the particular characteristics of the American University of Beirut,
given its significance to our research. The American University of
Beirut is an American University in a Middle Eastern setting. It was
first chartered and accredited by the State of New York in 1863. Ori-
ginally founded by Princeton educated American missionaries, the Ameri-
can University of Beirut evolved to become a non-denominational insti-
tution of higher education which welcomes students of every class, col-
or, nationality, race or religion. For decades, it drew the finest
students from throughout the Middle East and provided them with a
recognized and higly reputed undergraduate degree. Its graduates were
and are regularly admitted to pursue advanced study at the leading
graduate institutions in the United States and Europe. Throughout the
Middle East its alumni are found in leading positions in the fields of
business, government, education and the arts. The Board of Trustees,
who are largely Americans, sit in New York City. The senior admini-
strators, and faculty members are almost entirely Americans, or American
trained and educated. English is the classroom language of instruction
(except for language instruction) . The American influence pervades
almost every aspect of the institution: the student club structure,
student governance, faculty governance, the university curriculum and
the very structure of the American University of Beirut itself are re-
flections of United States education. In short, for over a century
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the American University of Beirut has offered an American education
according to the American university model to the youth of the Mid-
dle East.
The United States sample at the University of Massachusetts
(Amherst), was comprised of American citizens. In this sample there
were 41 females and 22 males — 63 in all. In all our samples the
gender ratio was not equivalent because we chose to work with classes,
rather than selected and matched subjects. In this manner we sought
to realize our goal of randomization of the sample. As the reader
would expect, the University of Massachusetts (Amherst) corresponds
to the normal profile for state, land grant universities.
The Instrument
The intent of our instrument was to measure cross-cultural dif-
ferences in the communication modes of Lebanese and Americans in a
counseling situation. The instrument itself, was the product of a pro-
cess of development. Originally, in our pilot study, we asked our
Lebanese and American subjects to respond in writing to written
vignettes which depicted a series of problems. In this pilot study,
the subjects were asked to read each vignette, and to respond to two
questions; "What do you think is the problem?"; and "What do you say
to this person?". For the present study, however, we chose the video
vignette method instead. The video vignette mode offers a more natural,
realistic and "living" setting than the case history approach we util-
ized earlier. For, in each video vignette, the actor very naturally
confronts the subject with his problem, and tends to elicit a more
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genuine response according to a more uniform process.
For this research we developed six original vignettes. Each
vignette presented an actor making a statement about a problem. The
problem is clearly articulated, and consciously designed to elicit
a counseling response from the viewer. There were three basic themes
in the six vignettes. The first theme centered upon the individual
and his feelings about himself, as well as the quality of his rela-
tionships with those around him. The second theme dealt with family
responsibilities. The basic conflict here is between obligation to
self, and responsiblities to family. The third theme is job-related.
The focus here is to elicit responses from the viewers on job-seeking
and job-selection issues. The role-players represented both genders.
Each theme was presented by a male and a female role-player.
Each of the six vignettes had a running time of one-and-a-half
to two minutes duration. During this period, each role-player had
enough time to express the problem in a clear and concise fashion.
Actually, the two minutes maximum running time was deliberately cho-
sen. This time period is sufficient for the clear exposition of a prob-
lem, and for the viewer to remember and respond to the content, and the
gender of the role-player.
Development of the Vignettes
Our first step was to select the topics for the vignettes. There
was a single rationale behind the selection of the personal theme, the
family theme, and the job theme of our vignettes. It was that such
problems are most likely to clearly elicit the strong responses that
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to the cross cultural differences in the communication styles
of the subjects in each culture. Since our hypothesis states that there
exist cultural differences in the communication modes of Americans and
Arabs, we set out to isolate them. Following the topic selection I
wrote and rewrote the script for each vignette until satisfied.
The role-players were chosen from a group of counselors and psy-
chologists with whom I attended a week-long workshop in counseling at
the University of Massachusetts (Amherst) in the summer of 1979. The
first step in this direction was to select the role-players. I came
to know these individuals quite well during this workshop and, upon
reflection, it was quite easy for me to assign these individuals to the
vignettes for which they seemed most suitable to role-play.
Prior to the taping of the vignettes, the role-players were given
the written scripts of their vignettes in order to familiarize them-
selves with the problems they will depict, and were asked to portray
the situation as naturally and realistically as possible. While role-
playing the actors were specifically instructed to pretend that they
were talking with a counselor, or a close friend about their problem,
and to act accordingly.
Several of the vignettes were retaped more than once until a good
version was obtained. Three judges, familiar with the research design
and the hypotheses of this study, were involved in the final decision
to select the vignettes. Then, with the help of an audio-visual techni-
cian, the vignettes were randomly recorded on a master-tape with pauses
between them to signal the end of each vignette, and the time-period for
the subjects to respond.
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Procedure
A. Administration . The subjects chosen for this research are students
enrolled in an introductory Psychology class in a university setting.
The Lebanese sample attended The American University of Beirut (Lebanon)
and the American sample the University of Massachusetts (Amherst)
.
Arrangements were made prior to the administration of this research
with the respective professors teaching these classes. On the given
day, I arrived in the classroom early in order to set up the necessary
equipment. When it was time to start, I was introduced by the profes-
sor who explained briefly my presence. I began by reading some specific
instructions to the students which I had carefully prepared to insure
that all subjects received the exact information. Then I proceeded to
distribute the response and fact sheets. When everyone was ready,
I turned on the first vignette. Following each vignette, the subjects
had two minutes to respond in writing to my two questions. This par-
ticular time period was chosen to encourage the greatest spontaneity
and genuineness in response on the part of the subjects, given the
brevity of the response time.
As each videotaped vignette ended, I turned off the set and announc-
ed to the subjects that they had two minutes to respond. One-and -a-half
-
minutes later, I announced that only 30 seconds remained. At the approx-
imate two minute point, I turned on the set to the next vignette. When
the six vignettes had been shown, I alloted another five minutes for
the subjects' gender, age, race, religion, educational level, number of
siblings, language spoken and nationality. A copy of the response
and
fact sheets will be found in appendix II of this dissertation.
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Scoring System . Two different methods were used to score the
responses of the subjects to the two questions, "What do you think is
the problem?" and "What do you say to this person?" The responses to
the first question were scored according to how the problem was per-
ceived by the respondent. The subjects' responses were evaluated and
rated in one of the four categories: Individual, Family, Social Con-
text and Topic. When several foci were used by the subjects, the re-
searcher decided to consider the first response only and to score it.
The responses to the second question were scored and categorized accor-
ding to the Ivey Taxonomy (Ivey & Gluckstern, 1976). We selected nine
skills from the taxonomy to include in our scoring system. This was
not done at random. Rather we reached this decision on the basis of
the final results of our pilot study. The results of the pilot study
indicated the lack of use of certain skills by our subjects, hence we
decided to delete them. In point of fact, the findings of our present
research are consistent with those of our pilot study in that certain
Ivey Taxonomy skills simply did not appear in the responses of our
subjects. The following skills were used in our analysis:
1 . Attending Skills .
a. Open questions
b. Closed questions
c. Paraphrase
d. Reflection of feeling
2. Expression Skills .
e. Direction
f. Expression of Content
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g. Expression of Feelings
h. Interpretation
i. Self
-Disclosure
Rating the Data . Once all the data was collected, we proceeded
to score it. The first step was to count the number of male and female
respondents in each group. We then assigned a number to each proto-
col and to the fact sheet accompanying it. Following that, we detach-
ed the fact sheet and mixed the protocols so as to randomize their
order
.
Our next step was to score the protocols. The scoring was con-
ducted by two raters: this researcher (Middle Eastern), and another
individual (American), both familiar with the Ivey Taxonomy. Before
beginning the actual scoring, the raters practiced scoring the proto-
cols of the pilot study. At the beginning, the inter -rater agreement
was about 80%. The two raters continued their practice until they
reached a 95% agreement. Inter-rater disagreements were settled through
discussion. The two raters scored the protocols of this research study
individually. When the rating was completed, a comparison of the scor-
ing took place. Whenever differences occurred, the two raters tried to
settle their differences through discussion. When agreement could not
be reached a toss of the coin was used to settle the disagreement. Out
of a total of 939 responses for the second question, 58 were in dis-
agreement
,
and only 9 responses could not be agreed on, and where a
toss of the coin had to be used. The following tables present the
inter-rater agreement coefficient for the two questions.
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TABLE 1
PERCENT OF INTER-RATER AGREEMENT FOR PROBLEM SOLVING
Scoring Dimension Number of Responses Percentage
Scored of Agreement
Individual 421 95%
Topic 69 95%
Social 23 82%
Family 42 71%
Total 555 93%
TABLE 2
PERCENT OF INTER-RATER AGREEMENT FOR SKILLS SCORING
Skills Number of Responses
Scor ed
Percentage
of Agreement
Attending Skills
Open Questions 14
Closed Questions 10
Paraphrase 16
Reflection of Feelings 0
Total Attending Skills 40
Expression Skills
Direction 531
Expression of Content 337
Interpre ta tion 29
Self -Disclosure 2
Expression of Feelings 0
Total 899
85%
80%
62%
0
76%
98%
90%
79%
1%
0
94%
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D. Data Analysis . For the analysis of our results, the multivariate
analysis of variance was used. The results and the discussion of the
results are presented in Chapter VI.
CHAPTER V
RESULTS AND DISCUSSION OF RESULTS
Introduction
The purpose of this research is to examine the communication styles
of two culturally disparate groups in similar counseling situations.
The responses of the United States and Lebanese Arab subjects to iden-
tical videotaped vignette-problems will be compared here. The goal is
to delineate the different communication modes reflective of each cul-
ture. Further, this study also sought to determine whether or not
there were gender differences with respect to communication styles.
In this chapter we present the statistical operations and tests
utilized to analyze our data, and to determine their significance. We
begin by presenting the results of a multivariate analysis of variance,
and then present the three univariate test results obtained for our
three variables of individual focus (I), direction (D), and expression
of content (EC). There will follow a discussion of the results we ob-
tained, and their implications for further research.
The responses of our subjects to the video vignettes were first
tabulated to determine the distribution of skills and foci utilized.
On the basis of these findings, a two-way multivariate analysis of
variance with three variables was used to analyze the data. A uni-
variate test for each of these variables was also used to test their
individual significance.
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TABLE 3
SUBJECT RESPONSES BY FOCI
I T F S
United States Males
N = 22 no 13 2 9
Unites States Females
N = 41 185 26 22 4
Lebanese Males
N = 14 50 13 7 5
Lebanese Females
N = 16 64 14 6 6
Total 409 66 37 24
TABLE 4
SUBJECT RESPONSES BY SKILLS
0 C P R D EC EF I SD
United States Males
N = 22 3 1 1 125 77
2
United States Females
N = 41 8 4 6 234 172 2
15 2
Lebanese Males
N = 14
1 2 63 32 1 4
Lebanese Females
N = 16 2
2 90 65 3 2
To tal 13 6 11 512 326 3 24 4
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This chapter will report on and discuss the data in regard to the
following hypotheses;
1. American subjects tend to perceive a problem and identify
it more from an individual focus, whereas Arab subjects tend
to do so more from family, topic and social foci.
2. Arab subjects are more likely to use influencing skills
while verbally communicating in a helping situation, where-
as American subjects are more likely to use attending skills
in the same circumstances.
3. There exist differences between genders in similar verbal
helping situations. Arab females are more likely than Arab
males to engage in advice-giving and influencing skills.
Gender differences also exist between United States males
and females, though to a lesser degree than in the Arab sample.
The three variables chosen for the multivariate analysis of vari-
ance were I (individual focus), EC (expression of content), and D
(direction)
.
TABLE 5
AVEEIAGE PERCENT OF FOCI: INDIVIDUAL AND OTHERS
Overall Total
United United
_
States States Lebanese Lebanese United States
Males Females Total Males Females Total & Lebanese
I
Individual
F nr.iis
81% 78% 66.7% 1
1
66.7% 66.7% 66.7% 75.1%
0
(Other Foci)
Family, Social,
19% 22% 21%
j
33.3% 33.3% 33.3% 24.9%
Topic
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The decision to use the I focus was made on the basis of the mean
score of this variable among males and females in both cultures as
Table 5 indicates. The mean score I will be henceforth referred to as
the Individual-score. By Individual-score we mean the mean occurrence
of the individual focus among our population, Lebanese and American.
The Individual -score here was 81 for males and 78 for females in the
United States sample. The average total for the United States sam-
ple was 79. The other (0) focus (which includes family, social and
topic foci) was 19 and 22 for males and females respectively. The
average total for others is therefore 21. For the Lebanese Arab sam-
ple, the Individual-score was identical, 66.7 for both males and fe-
males (which was also the average total for the Arab sample) . While
all other foci registered 33.3 together for both males and females
(again their average total is 33.3). The overall Individual-score for
both United States and Arab subjects was 75.1 while the overall total
0-score for both United States and Arab subjects was 24.9. Clearly,
the scores on this table point to the importance of the Individual
variable as a significant variable for further analysis.
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TABLE 6
AVERAGE PERCENT OF SKILLS USAGE:
DIRECTION (D), EXPRESSION OF CONTENT (EC), AND OTHERS (0)
United
States
Males
United
States
Females Total
Lebanese
Males
Lebanese
Females Total
D 95.5% 93.5% 57.5% 85.7% 93.7% 89.7%
EC 60% 55% 57.5% 44% 48% 46%
0 9% 16.2% 12.6% 8.3% 8.3% 8.3%
The selection of the remaining two variables. direc tion (D ) , and
expression of content (EC) was made on the basis of our inspection of
Table 6. This table presents the means for the separate occurrence
of these two skills, (D) direction and (EC) expression of content,
along with the mean of 0 (again the collapsed score of all skill-scores
which include open and closed questions, paraphrase, reflection of feel-
ing, expression of feeling, interpretation, and self disclosure. The
mean score for the variables direction , expression of content, and
others, henceforth, will be referred to as the Direction—score. Ex-
pression of Content-score, and Other-score respectively. By these
scores we mean the mean occurrence of the variable among our Lebanese
and American subjects. In Table 6 the Direction-score for United States
subjects was 95.5 for males and 93.5 for females, an average total of
94.5. In the same table, the Direction-scores for the Arab subjects
were 85.7 for males, and 93.7 for females, for an average total
of
89.7 for the Arab subjects.
of content skill, the scores were as follows:For the expression
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for the United States sample, 60.0 for the males, and 55.0 for the
females for an average total of 57.5; for the Arab sample, the score
for males was 44.0 and for females 48.0, for an average total of 46.0.
For all remaining skills (the 0 variable) the score for United
States males was 9.0 and for United States females 16.2, for an aver-
age total of 12.6. For the Arab sample, the similar score was 8.3 for
males and females respectively. The average total for both genders
was also 8.3.
Clearly, on the bases of these scores in Tables 3 and 4 the three
variables that occur with the highest frequency are individual focus,
direction, and expression of content.
Because these three variables together accounted for the highest
scores by far of all skills and foci in our sample, we combined them
into a two-way multivariate analysis of variance using culture and gen-
der as the two factors, or independent measures, while the dependent
measures are the three variables of individual focus, expression of
content, and direction. Since there were two levels of gender, (male
and female) and two levels of nationality (United States and Lebanese
Arabs), the multivariate test of significance was the F test.
MULTIVARIATE
AND
UNIVARIATE
ANALYSIS
TESTS
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Multivariate Analysis of Variance
The summary of the multivariate analysis test, along with the uni-
variate test for expression of content, direction, and individual focus
is presented in Table 7. In this analysis, the hierarchal approach
was used. The two factors, nationality and sex, were entered in two
orders, due to unequal cell sizes. In the first order, sex was first,
and nationality was second. As the table indicates, for the multivari-
ate analysis, the interaction and the sex effect for both orders is not
significant, while the nationality effect is significant regardless of
the order used.
The results of the multivariate analysis test very strongly support
the nationality effect. In other words, the effect of culture upon
our subjects* responses is significant. In a rather general way, these
results support the gist of our first two hypotheses which have to do
with the impact of culture upon communication modes in helping situations;
these results clearly are in full support of our first hypothesis, and
in partial support of our second hypothesis. Support for the impact of
culture in this analysis is demonstrated by the significance of P in
Table 7. For order 1 in this multivariate test, P = .001, and for order
2, P “ .001. Regardless of nationality order then, in the multivariate
test, P was very significant.
These findings are hardly surprising. Earlier we pointed to the
role that culture plays in shaping the behavior of its participants.
The
^ \ equation referred to earlier (Ivey, 1980) illustratively distills
this notion that both person and environment are in constant
and mutual
interplay and effect upon one another. Our pilot study of 1977,
con-
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ducted on Arab and American populations, clearly supported this point
as well. Similarly, the work of Benedict (1959), Kluckhohn and Murray
» 3.nd Patai (1973) each agreed on the same point, namely that the
socialization process of each culture contributes to the development of
modal personalities within each culture. Hall's view not only reflects
these conclusions, but begins to link culture (and our view of paradigm)
when he speaks of the shared yet implicit consciousness of "action chains"
in each culture (Hall, 1977).
Univariate Analysis Tests
Table 7 also provides a summary of the inivariate test for the
three variables, individual focus, direction, and expression of con-
tent. Again, the effect of culture was quite clear when tested for
the individual focus. In both orders, P was .002, a very significant
level. This is strong support for hypothesis 1 which states that Ameri-
cans will tend to perceive problems and identify them more from an indi-
vidual focus, whereas Arabs will tend to do so more from family, social
and topic foci.
Discussion of Resul ts
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Figure 3
United States
Lebanese
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66
*.
Males Females
Fig. 3. Graph of Means for Individual Focus by Sex
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Figure 3 plots the means for males and females for the individual
focus (I) variable for both Lebanese Arabs and American samples. A
glance at the figure again very clearly supports the first hypothesis
of our study. As is evident, there are none, or very slight differences
between the genders of each culture. In fact, Lebanese Arab males and
females have identical mean scores on this graph of 66.7, while the
United States male (81) and female (78) mean scores on this figure
had a variation of only three points. In contrast, the difference be-
tween culture was much more marked: the Lebanese Arab and American male
scores varied by 14.3 points, while the Lebanese Arab and American female
scores varied by 11.3 points.
Clearly, the subjects in the American sample responded to our first
question, ”What do you think is the problem?" with more of an indivi-
dual focus than did the Arab subjects. Our earlier discussion on the
fundamental differences between the American and Middle Eastern family
vis-a-vis the dimension of dependence/ independence for the individual
is clearly supported by these results. In their classic study of United
States child-rearing practices. Sears, Maccoby and Levin (1957) pointed
to the stress from an early age upon fostering independence in the Ameri-
can child. However, in the Middle Eastern family, the basic objective
of the parents is to mold the child into more of an obedient and con-
forming group member, rather than an "individual" as Westerners define
It. In the same regard. Pro thro and Melikian wrote of the subordination
of the individual to the family in Lebanese Arab society, and the fact
that participation in social and political groupings for adults was
also on a family, rather than an individual basis (1953) . The Prince-
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ton Middle Eastern scholar, Morroe Berger, also spoke of the indivi-
dual's general incomplete emancipation from and subordination to groups
in Arab society (1964).
Similarly, in a cross-subcultural study between black and white,
and male and female subjects in the United States, Berman (1978),
arrived at comparable findings for the individual focus: while there
were significant racial (or subcultural) differences in responses, there
were but minor differences in responses by gender. In her study, Berman
found that Blacks tended to make more socially-oriented diagnoses of
problems than did Whites. In our study, the American subjects tended
to use the individual focus signficantly more than the Lebanese subjects,
pointing to a clear cultural difference. Our results clearly indicate
a stronger individual focus for Americans in diagnosing a problem than
for Arabs. Although the categories used in each study are different,
their implications are the same.
The univariate test for expression of content yielded a P of .07
for nationality in both orders. Although .07 is not a significant
result, it still points to a trend according to which the United States
subjects used this skill with higher frequency than did Lebanese Arab
subjects
.
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Figure 4
United States
Lebanese
Fig. 4. Graph of Means by Sex For Expression of Content
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In Figure 4 we plotted the means by sex for both cultures.
An inspection of this figure points to the gap that exists between
the two cultures we are examining. Again, gender differences within
cultures are slight, as the scores indicate. Within the Arab Lebanese
sample, the mean male score was 44.0, and the female mean score was 48.0,
a mere four point difference. Within the United States sample, the mean
score for males was 60.0 and for females 55.0, representing this time
only a five point difference. However, the mean female and male differ-
ences in scores between cultures was greater, especially for males: the
difference between the females in each of our cultures was seven points
(a still greater difference than heretofore obtained in this figure),
but the difference between the males of each culture was a striking
sixteen points.
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Figure 5
Males Females
Fig. 5. Graph of Means by Sex for Direction
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The univariate test for direction did not yield significant P's.
Yet an inspection of the graph points to some cultural differences. We
find that the Lebanese female mean score for direction was 93.5, while
the United States female mean score was 93.8. No real difference be-
tween the gender scores of these cultures is therefore in evidence. In
the case of males, however, different results were obtained: the Arab
male mean score was 85.7, while the United States male mean score was
95.5, a clear ten point difference between the male mean score of each
culture.
Obviously, there was no clear support here for our second hypothe-
sis concerning cultural differences in the use of attending and influ-
encing skills. This is in contrast to the results of our pilot study.
There, we found on the whole that Lebanese Arabs engaged much more in
advice-giving and in the use of other influencing skills than did their
American counterparts who engaged in more attending behavior. More
specifically, Lebanese Arab females provided more advice-giving than
the United States females, while Lebanese males utilized the attending
and influencing skills about equally. The American male, like the Ameri-
can female, had recourse to more attending and listening than influencing
skills.
In both of the influencing skills we have chosen to analyze in this
study, our findings tend to be converse with those of our pilot study.
Actually, we find these influencing skills being used in the present
study much more by the American sample than by the Lebanese sample on the
whole. This contrasts with the results of our pilot study where Arabs
used influencing skills much more than Americans. Therefore, whereas
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the results of the pilot study tended to support our second and third
hypotheses, the research findings of this study do not tend to do so.
In sunmiary, our results seem to indicate that definite cultural
differences exist between our two samples. The multivariate analysis
test strongly supported the impact of culture upon communication. Also,
the univariate test for the individual focus yielded strong cultural
differences as well. As to the influencing skill of expression of
content, the univariate test indicated a strong trend in favor of culture.
The results we obtained are the consequence of many factors. Al-
though our pilot study evoked a whole array of Ivey Taxonomic skills,
the same was not true of this current study. Indeed, as is recalled,
our preliminary tabulation of responses pointed to only two of the nine
skills, and only one of the four foci being used by our subjects with
any great frequency. This was a cause for initial concern to us. How-
ever, Whalen and Flowers spoke precisely to this point when they wrote
that "untrained college students find advice a comfortable helping mode
in friendly interchanges." (1977). Furthermore, Berman herself stated
that her own research "confirmed the necessity for prior counseling
experience as a pre-requisite for responding to the vignettes. (Ber-
man, 1977). These factors may help account for the high frequency of
advice and expression of content on the part of our subjects, since they
were untrained college students.
Further, we have consistently used the term "Lebanese Arab in
recognition of the fact that for millenia Lebanon has been at the
crossroads of Eastern and Western civilizations. Consequently,
Leb-
anon has always been the most "Western" part of the Arab
world.
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In addition, our student subjects attended an American univer-
sity in this culture where the model and the "flavor" of the insti-
tution, the citizenship if not the educational background of the
faculty is American. Further, the language of instruction of the insti-
tution is English. These factors could not but have had an impact on
our results.
The fact that the speech of the role-players in our vignettes and
the written questions and responses themselves were all in English may
have had an important effect upon our Middle Eastern subjects responses.
This was especially apparent when the protocols were randomized for scor-
ing purposes; it was nearly impossible to differentiate between the
responses by culture. In particular, it may be that when conducting
research in English with Middle Eastern subjects, an important pheno-
menon which we call the "switching effect" may have occurred. The use
of English in these vignettes and written responses may have triggered
and caused our Lebanese Arab subjects to "switch" out of their Middle
Eastern communication paradigm, and to "switch" into an American para-
digm of communication.
Summary of Results
In conclusion, there are a number of significant findings in our
statistical analysis.
1. The results of the multivariate analysis test, along with the
results of the univariate test for the individual focus clearly indi-
cate the impact of culture upon the communication modes of the subjects
in the cultures we studied. The results of these findings delineated
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major differences between Lebanese Arabs and Americans which are in
support of our first hypothesis: that American subjects tend to per-
ceive a problem and identify it more from an individual focus, whereas
Arab subjects tend to do so much less.
2. The univariate test for expression of content (EC) clearly
indicates a trend according to which the subjects in both cultures
differed in their use of this particular skill. While the United
States subjects used this skill much more frequently than did the Leba-
nese Arabs, the statistical analysis did not yield any significant re-
sults. Thus, our second hypothesis, that Arab subjects are more likely
to use influencing skills while Americans are more likely to use attend-
ing skills in the same circumstances, was not supported.
3. There was no statistical support for our third hypothesis:
that there exist differences between genders in similar verbal helping
situations
.
Implications for Further Research
One implication for further research is that communication re-
search in the Middle East best be conducted in Arabic, the language of
the culture. This could help avoid some of the problems we have men-
tioned above, particularly the "switching effect." Such bilingual re-
search should be extremely carefully conducted so that the content of
the vignettes can be transmitted intact, i.e., the meaning in English
be the same as in Arabic. In addition, future research in a country
like Lebanon should be conducted with a student sample drawn from edu-
cational institutions like the Lebanese University or the Beirut
Arab
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University where the model of education, institutional "flavor", and
cross-section of society from which the student population is derived,
are even more representative of the Lebanese Arab culture.
A further suggestion for research would be to videotape the res-
ponses of the subjects instead of recording them in writing. It seems
that, in writing, the entire non-verbal component of communication is
lost. This comprises a very significant portion of the communication
paradigm of each culture, particularly that of the Middle East, as our
review of the literature suggested.
An examination of the total number of responses of American and
Arab subjects does point to the fact that there is a gap in terms of
their nvimber: subjects in the Arab sample had lower means for all the
skill responses than American subjects as Table 6 indicates. This
finding raises the question of whether or not there were some responses
in the Arab mode of communication that may not have fallen into the
categories of the Ivey Taxonomy as it is constituted, and, therefore,
could not be scored. In such a situation it is possible that we need
to develop a more comprehensive type of Taxonomy, one that will better
encompass the Middle Eastern communication modes and paradigm. It
could be that the Taxonomy itself needs to incorporate additional skills
(or to collapse others) if it is to be used cross-culturally . Only
then could a less culture-bound measure evolve from this and further
research. Only with such an overarching and multi-faceted instrument
could we measure every response without having any not countable, and
therefore, not accounted for.
CHAPTER 6
SUMMARY CHAPTER
An Overview
A shift is occurring in counseling research. This shift is from
concentration upon the "internal" interaction between individual and
process, to the more "external" interaction between individual and
culture. Research was formerly concentrated upon identifying teachable
and transferable skills to enhance counselor effectiveness. More re-
cently, a new trend has developed which is characterized by a "global-
izing" concern with identifying and evaluating the cultural factors
which impact upon and can subtly and powerfully limit counselor effect-
iveness. Race and gender, class and culture have become recent foci
for research with the emergence of the black and feminist movements,
and concerned with cross-cultural research (Ivey & Simek, 1980; Ber-
man, 1978; Katz, Glass and Cohen, 1973). The realization has emerged
that social and environmental factors impact upon the individual, and
therefore, upon the counseling process as a whole. Many researchers
have begun to grapple with culture as a significant factor in counseling
(Ivey, 1977; Pedersen, Lonner & Draguns, 1976).
Our purpose in this study was to examine the communication styles
and helping modes of individuals in two different cultures. Middle
Eastern and American. The testing of three hypotheses guided our
experimental inquiry: (1) Americans tend to perceive a problem, and
to identify it more from an individual focus, whereas Arabs
tend to do
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so more from a group focus; (2) Arabs are more likely to use influenc-
ing skills, and Americans are more likely to use attending skills
while communicating in the same helping situation; and (3) there exist
differences between genders when they communicate in similar helping
situations.
Method
Empirically, our results were derived from two samples: 63 United
States subjects (22 male and 41 female)
,
and 30 Lebanese Arab subject
(14 male and 16 female) . All subjects were undergraduate university
students enrolled in an introductory psychology course at the Univer-
sity of Massachusetts (Amherst), and the American University of Beirut
(Lebanon). It is worthy to note that English is the language of instruc-
tion at the American University of Beirut.
Our instrument consisted of six original videotaped vignettes of
two minutes duration, each which depicted problems centering upon three
basic thematic areas: the individual, the family, and work. Each
theme was presented by a male and a female role-player speaking in
English. Upon viewing each vignette, the subjects were asked to res-
pond in another two minute interval in writing to two questions: (1)
"What do you think is the problem?"; and (2) "What do you say to this
person?" Two different methods were used to score the responses to
these questions. Subject responses to question 1 were scored according
to how each subject perceived the problem along one of four foci:
(1) individual, (2) family, (3) social, and (4) topic. Question 2
was scored according to nine skills chosen from the Ivey Taxonomy:
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Open questions. Closed questions, Paraphrase, Reflection of feelings.
Direction, Expression of content. Expression of feeling. Interpretation,
and Self-Disclosure (Ivey & Gluckstern, 1976) . The data was then scored
by two trained researchers who were familiar with the Ivey Taxonomy,
one Middle Eastern, and the other American. Inter-rater agreement was
94% for skills scoring, and 93% for focus scoring.
Upon tabulation of the responses to these two questions, it was
found that the individual focus (I), along with the skills of direction
(D), and expression of content (EC) accounted for the highest mean
occurrence by far of all foci and skills in our sample. We then com-
bined the three variables of individual focus, direction and expression
of content into a two-way multivariate analysis of variance, using cul-
ture and gender as the two factors or independent measures. Since there
were two levels of gender (male and female), and two levels of cul-
ture (United States and Lebanese Arab) , the multivariate test of signi-
ficance was the F test. Furthermore, we used the hierarchal approach
in this analysis due to unequal cell sizes.
Results
The results of this multivariate analysis test strongly supported
the effect of culture. In a general way, these results support our
first two hypotheses which have to do with the impact of culture upon
communication modes in helping situations. The P for the multivariate
test was very significant at .001 for order 1 and order 2. Thus, re-
gardless of nationality (culture) order, P was significant in these two
cases.
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TABLE 8
TABLE OF MULTIVARIATE ANALYSIS
Source of
Variation df F P
Source of
Variation
at F P
Order 1 Order 2
Interaction 3/87 1.59 .20 Interaction 3/87 1.59 .20
Nationality 3/87 6.07 .001 Sex 3/87 .21 .89
Sex 3/87 .20 .90 Nationality 3/87 6.06 .001
The univariate test for the three variables, indivdual focus, dir-
ection, and expression of content yielded a high significance for the
individual focus for both orders. P was .002. Such a result supports
our first hypothesis which states that Americans will tend to perceive
problems and identify them more from an individual focus, whereas Arabs
will tend to do so more from family, social, and topic foci.
The univariate test for expression of content yielded a P of .07
for nationality (culture) in both orders. Although .07 is not a signi-
ficant resxilt, it does point to a trend according which United States
subjects used this skill with a higher frequency than did Lebanese
subjects
.
As for direction, the univariate test did not point to any differ-
ences between the two groups. Though the mean difference between males
in these two groups was about ten points, obviously there was no clear
support here for our second hypothesis concerning cultural differences
in the use of attending and influencing skills.
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Our statistical analysis yielded no significant results in support
of our third hypothesis, that there exist differences between genders
when they communicate in similar helping situations.
Implications and Limitations
The results of our study present several implications for further
research. First and foremost, that research in the Middle East best
be conducted in the language of the culture, Arabic. Furthermore,
that great care needs to be taken in the design and translation of
vignettes in such research so that the problems depicted are relevant
to the cultures under study. Otherwise, the most subtle form of cul-
ture-boundness creeps into the research. The sample drawn for this
study also must be representative of the different class, ethnic, reli-
gious and sect groupings which reflect the cross-section of that culture.
A further suggestion would be to videotape the responses of the
subjects instead of recording them in writing; too much of the non-ver-
bal component of the communication paradigm of each culture may other-
wise be lost.
Finally, there may exist the need to develop a more comprehensive
type of taxonomy, one that will better encompass the Middle Eastern
communication modes and paradigm.
Only with such realizations in mind can we hope to obtain reliable
and significant results that are intact and untarnished.
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APPENDIX I
PILOT STUDY
There follows the pilot study which this author conducted in the
United States and Lebanon in 1977. It was the foundation for this
dissertation.
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In the past decade or so an enormous amount of research has taken
place in the field of counseling. New concerns in this field have
developed, centering upon the impact which the counselor's attitudes
have on the counselee, in terms of communicating attentiveness and
influencing behavior. Micro counseling, which aims at teaching these
specific skills to counselors, represents one of these new concerns.
(Ivey, 1971, 1974). The Ivey Taxonomy, an elaboration of the concept
of attending behavior, presents the student counselor with a variety
of skills which communicate attentiveness and can be used to measure it.
The focus of this paper is on naturally occuring verbal behaviors
which may be more characteristic of some cultures than others. It is
still evident in many parts of the world that people facing problems
are most likely to turn to friends rather than to specialists to help
out. Naturally this tendency is even more pronounced in more tradition-
al cultures where the number of mental health specialists is relatively
small.
The major objective of this study is to explore the extent to
which attending and influencing behaviors are culturally determined.
The assumption here is that Lebanese, like all the Arab inhabitants of
the Middle East, tend to exhibit a great deal of compassion and empathy
for anyone in need and especially to friends. This trait is illustra-
ted by their renowned .\rab hospitality. Typically, this involvement vrith
other peoples' problems takes the form of active participation in the
problem-solving process; hence, the use of the influencing skills of
Microcounseling. Compared to the Lebanese, our assumption is that
Americans tend to be more autonomous and independent in their friend-
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ship and are more likely to resort to the use of attending skills with
their friends when faced with a counseling situation.
The second objective of this research was to explore the behavioral
sex differences in verbal helping situations. A great deal has been
written about the tendencies of the two sexes in their interpersonal
communication styles. On the whole in the western world we find that,
while men are dominant practical and independent, women are more sym-
pathetic, sensitive and dependent in their communications with others.
In the Middle East, such stereotypes are ever so much more magnified.
While the impact of the West is being felt in this area in terms of
female emancipation and some equality of the sexes, still the Lebanese
woman in general is very much depicted as sensitive, dependent and
submissive, while the Lebanese male is at the other end of the conti-
nuum; though compassion for others seems to be a typical cultural trait
for both sexes. Taking these sterotypes as our focus, our prediction
was that the Lebanese woman is more likely to engage in advice and infor-
mation-giving when confronted by a friend's problem. We expected the
Lebanese male, on the other hand, to follow the same given pattern,
though to a lesser extent influencing and advice-giving.
To test these objectives, the subjects were presented with three
brief problem statements written on a sheet of paper and were asked to
respond in writing to each of these questions.
II - METHOD
Subjec ts : Lebanese and American undergraduate students enrolled
in introductory courses in psychology were used as subjects. The Leb-
anese group consisted of 26 females and 36 males studying at the
Ameri-
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can University of Beirut. The American sample had 40 females and
20 males studying at the Greenfield Community College in the United
States
.
^estions: Three questions revolving around the personal, social
and academic life of an individual were presented to the subjects to
answer
Procedures : Subjects were informed that they were participating
in a cross-cultural research study and were asked to answer the ques-
tions as candidly as possible in writing.
Scoring; To tabulate the data, a two category scoring system was
used, a simplification of the Ivey Taxonomy scale. The classification
of the responses were either in the attending category or in the in-
fluencing category. (Ivey, Feb. 1977).
III - RESULTS
Two trained raters independently rated the three responses of the
140 students. The Ivey Taxonomy was used to classify behavior as
attending or influencing. Raters agreed on 90% of the ratings.
The results seem to indicate that the females in the Lebanese cul-
ture provided more advice-giving information to their friends than did
the American females. Lebanese males, while also giving a great deal
of advice, seem to listen and interrogate as well. The American male,
like the American female, had recourse to more attending and listening
than influencing skills.
IV - DISCUSSION
The results indicate that college students in two vastly differ-
ent cultures handle the counseling of friends in different ways. These
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ways are very much determined by the culture one lives in and is a part
of. (Coville & Ivey).
As predicted, Lebanese students in general tend to become very
involved in their friends* problems and take it upon themselves to
solve them. Hence, the forthcoming advice. Another reason for this
behavior could be, as Whalen & Flowers pointed out that untrained college
students find advice a comfortable helping mode in friendly situations.
Contrary to Whalen's notion that, although reflections actually do
occur more frequently in counselor-client dyads than between friends,
this response mode is not preferred by students. Our evidence points
to the contrary with the American students in general: that subjects in
the United States sample used a great deal of reflections rather than
advice.
Sex Differences : Some of the culturally stereotyped sex differences
we expected emerged from these findings. The Lebanese male students
listened and attended almost as much as they gave advice, while the
American male refrained from advice-giving and was more likley to attend.
The response of the Lebanese male is very compatible with the expecta-
tion of male role behavior in Arab society. Despite his compassion and
empathy and even the public expression of feelings, the male is general-
ly at a loss when it comes to counseling because society delegates that
role to the woman. This helps explain the near-equal frequency of
attending and influencing behavior exhibited by the Lebanese male: be-
ing placed in this situation, unfamiliar to their cultural stereotype,
they simply vacillated.
On the other hand, the behavior of the Lebanese female was much
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more clearly delineated. In our questionnaire she found herself in a
familiar situation, as prescribed by her cultural role. The results
were striking: 80% of the time, she used influencing skills in the
form of advice, while 20% of the time she attended. Despite the pop-
ular stereotype of the female in the A.rab world as being submissive,
sensitive and dependent, in reality her advice is often sought by both
males and females; and both advice-seeker and advice-giver culturally
expect this. This is particularly true in the realm of social and per-
sonal counseling. Given the strong patriarchal role of the Arab male,
this may seem paradoxical to those who are unfamiliar with Arab cul-
ture. Yet, in reality, this behavior is part of the circumspect of
the Arab female role.
The American males and females in our study attended twice as much
as they gave advice. Our findings do not support Whalen's which sug-
gested that untrained college students find advice giving to be a com-
fortable helping mode. Such responses as "not wanting to become involved"
in a friend's problem, or referring friends to counselors, give evidence
which reflects the American's lesser compassion, lack of empathy, and
to a certain extent, greater autonomy than the Lebanese sample. The
American culture, with its greater emphasis on independence and autonomy,
has made counseling skills much more difficult to acquire. The emphasis
in America upon becoming an individual may be purchased at some price
in human empathy and compassion.
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SUMMARY OF PILOT STUDY, 1977
In the sunnner of 1977, I conducted a pilot, cross-cultural study
of the communication modes of Lebanese Arabs and Americans. The major
objective of the study was to explore the extent to which attending
and influencing behaviors are culturally determined. The second objec-
tive was to explore behavioral gender differences in verbal helping
situations.
I presented 140 subjects with brief written problem statements
revolving around the personal, social and academic life of an individual
and requested a written response to each of the three questions. Two
trained raters independently classified and rated the responses using
the Ivey Taxonomy of attending and influencing behavior.
The results indicated that the females in the Lebanese culture
provided more advice-giving information (influencing skills) to their
friends than did American females. Lebanese males, while also giving
a great deal of advice, listened and interrogated as well. The Ameri-
can male, like the .American female, had recourse to more attending and
listening than influencing skills. Chi-square analyses were used to
test for significant differences in the communication modes of the sub-
jects; the highest chi-squares were obtained for females of both cul-
tures. In this initial study, cultural differences appeared to over-
shadow gender differences.
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APPENDIX II
TRANSCRIPT OF VIDEOTAPE VIGNETTES
Transcripts of the six videotape vignettes which were shown
to the respondents in both cultures are listed herein. The vignettes
are found in the same order as they were presented to the subjects.
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VIGNETTE I : Job Problem, Female
I*m looking for a job, and I'm having a real problem finding one. When
I got out of school, I had such high expectations about the variety of
jobs I would find. And now that I'm looking, I find it's different.
Jobs are scarce, and the choice is limited. Almost every job I've in-
terviewed for bores me to death. They are the kind of job where you
don't need an education. Besides, the pay is usually dismal, and often
I have the feeling that the good jobs out there are reserved for friends.
I really want to work, but I don't know what to do here.
VIGNETTE II: Personal, Male
I'v been working for a while, and I like my job. I'm doing well at it,
and enjoy it. My boss is pleased with my work, and so are my other
superiors. Somehow though, I find something is missing from my job. I
really don't have any friends there. We say "Hello" and all, but I'm
just not the talkative type. I guess you might say that I'm a very pri-
vate person. It's hard for me to talk about myself and my family. So,
I don't have much to share with other people. And I don't feel part of
the group at work. I want to be, but I just can't. And it really
bothers me. I wish there was something I could do.
VIGNETTE III; Family Problem, Female
I'm really tired of staying home, and wasting my life cooking and clean-
ing, and just plain doing nothing. I want to look for a job and work,
and do something with my life. I kind of feel guily about this, though.
Actually, the kids are used to me being home when they come back from
school, and I do enjoy it. But, as the kids get older, and need me less,
I get these feelings more and more. I really want to do something differ-
ent with ray life. But every tirae I bring this up, everyone in my family
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and especially my husband, discourages me. They say that home wouldn't
be the same without me being around all the time. They may be right,
but I can't help feeling the way I do, either.
VIGNETTE II
;
Personal, Female
My family and friends are very critical of me. I like doing things my
own way. And I like spending time by myself. And especially when I
have a problem, I like to go off by myself, and try to sort things out
on my own. My family and friends say that I need to open up more, and
discuss things more, and just be with other people more. I'm confused
about this. I always believed that I'm my own best counselor, and that I
can really solve my own problems on my own. Right now, I'm beginning to
doubt this a little. I've had this problem for a little while, and I'm
nowhere in terms of solving it. Yet, it's so hard for me to share what's
going on inside of me with others. I'll tell you, it's a very tough
situation, and I'm really frustrated.
VIGNETTE V: Job Problem, Male
I really feel pulled in two different directions. I'm about ready to
take one of two different jobs, and I don't know which one. My family
has a business, actually, it's a good-sized one, and I can have a job
there anytime I want one. It's secure and I'll never have to worry. On
the other hand, I'd like to do something else. I'd like to get away, to
live somewhere else, and see what I'm really worth by working for people
who aren't my family. I know that it's going to be harder, because I'll
have to work myself from the bottom up. But if I make it to the top, I 11
make it on my own. It's a very difficult decisoin for me to make, be-
cause it's almost security on the one hand, and risk-taking on the
other.
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VIGNETTE VI: Family Problem, Male
I really don’t know where to begin. It's kind of hard to talk about.
Actually, I feel torn about it. Well, let me tell you what I am up
against. My father passed away this last year, and left my mother
with three younger children beside myself. I’m 22 and the oldest son
in the family. Now that I’m finishing college, I would like to live
on my own, and take the job I want wherever I want. But, my mother
wants me to stay home, she says for a while, to help out, and assume
some of the responsibilities. On one hand, I know that my mother needs
my help, and on the other hand, I just want to be free to lead my own
life. Right now, I just can’t decide what to do in this situation.
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APPENDIX III
INSTRUCTIONS FOR RESPONDENTS
In order to realize uniformity and consistency in our instruc-
tions, the researcher read the follovd.ng instructions to each group
of respondents in both cultures verbatim as presented here.
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Thank you for participating in this research, and for your help
and cooperation.
Let me explain the few steps involved in this experiment.
You already have in your hands some papers with questions on them.
I would like you to write your responses on these papers to something
you are about to see on the videotape machine here.
This videotape set before you is vital to this experiment.
In a few minutes, you will be viewing a few situations to which
I would like you to write your honest and spontaneous response.
As you watch the videotape presentation, imagine yourself listen-
ing to a person who has a particular problem. And write what you would
say to this person.
At the end of the question sheets there is an anonymous information
sheet which I will ask you to fill out later.
Are there any questions?
Again, as you watch the videotape presentation, imagine yourself
sitting with a person who has a particular problem. And write what you
would say to this person.
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APPENDIX IV
WRITTEN QUESTIONNAIRE
The questionnaire follows on which the subjects responded to the
videotape vignettes in this research.
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PAGE ONE
After viewing the videotape, please answer the two questions for that
segment of the tape:
TAPE ONE
1. What do you think is the problem?
2. What would you say to this person?
TAPE TWO
1. What do you think is the problem?
2. What would you say to this person?
%PAGE TWO
TAPE THREE
1. What do you think is the problem?
2. What would you say to this person?
TAPE FOUR
1. What do you think is the problem?
2. What would you say to this person?
PAGE THREE
TAPE FIVE
1. What do you think is the problem?
1. What would you say to this person?
TAPE SIX
1. What do you think is the problem?
2. What would you say to this person?
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FACT SHEET NO NAMES PLEASE
1. Gender: Male Female
2. Age: yrs
.
3. Year in College: 1st 2nd 3rd 4 th
4 . Languages spoken in order of acquisition:
1. 2. 3.
5. Which is your primary language?
6. Ages and gender of each of your brothers and sisters:
1. / 2. / 3. /
age gender age gender age gender
4. / 5. / 6. /
age gender age gender age gender
7. Religious affiliation:
8. Nationality:
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APPENDIX V
SCORING MANUAL
The scoring manual used by this researcher and a co-rater is
included in this appendix. This scoring manual was devised by
this researcher to meet the particular needs of this research in scor-
ing cross-cultural data.
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SCORING MANUAL
Our research population is composed of two different groups,
Lebanese and American. We are using two different methods to score
their responses to our questions. After viewing each of the six
vignettes, the first question posed was: "What do you think is the
problem?” The responses to this question are scored according to how
the problem is perceived by the respondent. There are four possible
foci here: (1) topic focus; (2) individual focus; (3) social context
focus; and (4) family focus. Here we are trying to evaluate whether
the emphasis of the subject's response to each vignette is on: the
issue at hand, the individual, the environment, or the family of the
individual in that vignette.
For example, in vignette I, where an unemployed female is seeking
work, a topic focus is one where the respondent perceives the problem
to be inherent in the structure of the situation itself. A typical
response we scored as a topic focus is:
She can't find a job that suits her education.
She can only find low-paying and no experience
necessary kinds of jobs.
An individually—focused response is one where the respondent per-
ceives the problem to reside within the individual. An individual fo-
cus, then, is simply one wherein the respondent views the problem pre-
sented by the person as residing in themselves: their inadequacies,
feelings, attitudes — in short, the respondent's perception of the
individual himself as the problem. A scored response to the same job-
seeking vignette which illustrates an individual focus is.
She has lost her ambition to find a job because
she has been let down so many times.
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A response focused upon the social context is one wherein the
problem is perceived as residing within the surrounding environment,
neither within the individual’s control (individual focus), or speci-
fically related to the specific problem (topic focus) . A response
which was scored as having a social context focus is:
She's being discriminated against because she's
a woman.
The above response as well came from viewing the job-seeking
vignette to which we have referred in the preceeding three illustra-
tions.
A response reflecting a family focus is one where the problem is
perceived as being caused by, or related to family dynamics where the
family itself is the causative agent. In vignette III, for example,
a woman presents a personal problem which focuses upon her manner of
coping with problems. One respondent, whose response reflected a fami-
ly focus, stated:
Her parents are objecting to her way of
isolating herself.
Our research subjects also responded to a second question when
viewing each vignette. That question was: "What would you say to
this person?" The scoring of these responses is categorized according
to the Ivey Taxonomy. (Ivey & Gluckstern, 1976).
For this research we have selected the skills from the Ivey Taxo-
nomy that are the most likely to be used by our subjects. This is hard
ly a random choice. We reached this decision earlier on the basis of
final results of our pilot study (see Appendix IV). These results
strongly indicated the lack of use of certain skills in this sort of
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research situation. The findings of our present research are consis-
tent with those of our pilot study: certain skills simply did not
appear. We paid particular attention to this problem when we examined
the responses for this study. The results were consistent.
In what follows we are highlighting and briefly reviewing the
content of the Microcounseling skills of Allen Ivey that we chose to
incorporate in our scoring. We also are providing illustrations and
examples drawn from the research of this study. Our discussion of these
skills is not exhaustive. For a complete treatment of them, please con-
sult Ivey and Glucks tern, 1976. Our briefer sketch of these skills is
intended to provide the reader with a beginning understanding of them.
But, more importantly, this scoring manual was written for the purpose
of providing the raters with guidelines by which to score the responses
of the subjects. This, to provide for greater objectivity and relia-
bility among the raters.
ATTENDING SKILLS
By attending skills we mean the skills of listening and hearing
correctly the message conveyed by the speaker. In a particular response,
a subject uses an attending skill when he utilizes an open question,
a closed question, a paraphrase, or a reflection of feeling. Let us
specifically and briefly describe each of the attending skills which
we are using in the scoring process.
Open Questions : The first attending skill we choose to discuss
is the open question. An open question invites the speaker to explore
a situation in more depth through the use of "How's", "Why’s", "Could
The following open question came in responseyou's" and "What's", etc.
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to a young man in vignette II who is describing the difficulties he
has in establishing full social relationships at work:
Why do you feel you can’t communicate with them?
Closed Question: A closed question is one which tends to evoke
^
,
or No answer from the speaker because of the use of ques-
tions which begin with "Do", "Have", "Is", "Are", and so forth, on the
part of the listener. The following illustrative responses came from
viewing the same tape as immediately above, one wherein a young man is
having difficulty with his social relationships at work.
Are there workers your own age?
Are there times at work when you could meet people
and talk to them?
Paraphrase: The paraphrasing skill is one through which the
listener repeats in his own words the essence of what he has just heard
from the speaker. Simple paraphrasing may be perceived as understand-
ing by the speaker and encourages further communication with the list-
ener. The following response resulted from viewing vignette IV, one
in which a young woman describes her inability to share the problems
which trouble her with those around her, and the consequences which re-
sult.
You seem to be able most of the time to solve your
problems on your own. But now it sounds like you
need to have someone to talk to, even though it
may be difficult to start.
Reflection of Feeling: Whereas paraphrasing emphasizes content,
reflection of feeling emphasizes emotion. Here, the listener responds
to the feelings of the speaker which are directly or indirectly commu-
nicated to him. When reflecting feelings, it is critical to be sensi-
tive to the emotion expressed by the speaker in order to understand
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the individual and comprehend his problem. Vignette IV provides us
with our example here.
It sounds like you’ve been unhappy with your situation
the way it is.
INFLUENCING SKILLS
Influencing skills pertain to the expressive and directive skills
employed by the listener in human interactions. According to Ivey,
influencing skills are those which induce lasting change in an indivi-
dual through additions of self, and knowledge of self. There are five
influencing skills which we utilize in our research and in this scoring
manual. They are: direction, expression of content, expression of
feeling, interpretation and self -disclosure. We did not include the
microcounseling skills of minimal encouragement or summarization for
reasons we discussed above. Let us briefly review these influencing
skills.
Direction : The first influencing skill is direction. Ivey de-
fines this very simply as "telling people what to do." For scoring
purposes, direction refers to any advice that a listener imparts to a
speaker in relation to his problem. One of the responses to vignette
VI provides us with an illustration of the influencing skill of direc-
tion. In this vignette, a 22 year old male faces what is for him a
severe conflict between personal independence and family responsibility.
His father passed away. He wants to lead his own life and to live on
his own, but his mother (with several younger children) is asking him
to share in the family responsibilities by living at home.
I would tell this person that his mother is
right and that he should live with and help
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his family for awhile. That way, he wouldn't
feel guilty. And after it is all over, he
would enjoy his well earned freedom.
Expression of Content : Expression of content is the next in-
fluencing skill. It may be considered an extension of the paraphrase
in one sense. Like the paraphrase, it remains largely at the cogni-
tive rather than the affective level. But, whereas the paraphrase
concentrates upon the material generated by the speaker, an expression
of content is characterized by the listener's own material, based on
his own experiences and knowledge, as it relates to the problem and
is conveyed to the speaker. A response to vignette II provides a good
example of the expression of content skill. As was mentioned earlier,
vignette II is about a young man who has difficulty establishing rela-
tionships with his colleagues at work.
I might suggest professional help or try
myself through talking to alleviate certain
fears about dealing with people.
Expression of Feeling ; In certain respects, the expression of
feeling skill parallels the expression of content skill. But rather
than stress the cognitive content, the listener who utilizes the ex-
pression of feeling skill emphasizes his affective personal states of
feeling, emotion, and attitude. We may also distinguish reflections
of feeling from expression of feeling by pointing out that, whereas the
former "reflects" the feelings of the speaker, the latter "expresses"
the feelings of the listener. The illustration which follows is in
response to vignette VI; here, as we recall, a young man is torn between
his duty to his recently widowed mother, and his yearning to set out on
a life of his own.
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I don' t know. I have the same problem and feel
terribly depressed about it. My sister just
died and my mom really needs me. But I can'
t
(emotionally) live at home any more.
Interpretation: This is a skill as rare as it is profound.
Here the listener arrempts to redefine, or rename, the situation from
a new perspective and thereby generate new insights for the speaker.
A response to vignette V illustrates the interpretation skill. This
particular vignette depicts a young man who is torn between joining
the family company and going to work for a corporation.
It seems to me that deep down inside you want
to break the ties with your family, and to try
to succeed on your own.
Self-Disclo sure : Self-disclosure involves the sharing of the
listener's thoughts, experiences and/or emotions with an aim toward
facilitating growth and exploration on the part of the speaker. It is
a powerful, yet dangerous skill. Vignette II, which was about a young
man with social problems at work, elicited the following self -disclosing
response.
Go to a counselor for help adjusting with
yourself and other people. I had the same
problem and it worked for me.


